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Abstract. The article examines the phenomenon of professional burnout as one of the
pressing issues in contemporary occupational psychology. The relevance of the study is justified by
the fact that increasing information load, multitasking, and high demands on specialists lead to
chronic stress, emotional exhaustion, and decreased work performance (Boyko, 1999; Zhigulina,
2020). The historical foundations of the concept of “burnout” (Brill, 1984), the stages of its study,
and modern interpretations (Aygorodsky, 2006; Chutko & Kozina, 2014) are analyzed, alongside
the psycho-emotional, cognitive, and social components of professional burnout. Particular
attention is given to the situation in Kazakhstan, where burnout is becoming increasingly relevant
due to growing competition, digitalization, and excessive demands on both academic and
professional activities (Zhigulina, 2020).

The article presents the results of an experimental study conducted among students and staff
at Caspian University, which identified levels of emotional exhaustion, depersonalization, and
reduced professional accomplishment. The study revealed that women and younger employees are
more susceptible to burnout due to a combination of social and personal factors (Rudaleva &
Kabasheva, 2014). Furthermore, high levels of professional burnout were found to be directly
associated with job dissatisfaction, emotional instability, and decreased productivity (Zhigulina,
2020), emphasizing the critical importance of psychological support in contemporary professional
environments.

Keywords: professional burnout, emotional exhaustion, depersonalisation, stress, work
efficiency, organisational psychology.

Introduction

The phenomenon of professional burnout is a distinct psycho-emotional state that emerges
as a result of prolonged exposure to stressors and is characterized by a loss of interest in work,
decreased productivity, emotional exhaustion, and, in some cases, a sense of depersonalization or
cynicism toward one’s professional role (Boyko, 1999). The term “burnout” was first introduced in
the late 1960s by Bradley, and systematic scientific understanding of the concept was developed
through the pioneering studies of G. Freudenberger and K. Maslach, who highlighted its
multidimensional nature, encompassing emotional, cognitive, and behavioral components (Brill,
1984). Today, burnout is recognized not merely as an individual problem but as a social-
psychological phenomenon with significant implications for organizational functioning, employee
well-being, and overall productivity (Chutko & Kozina, 2014).

Modern working conditions—including the acceleration of life pace, pervasive
digitalization, and the expectation of constant availability—have substantially increased the risk
factors associated with professional burnout (Chirico, 2016). In Kazakhstan, this issue is
particularly acute: under conditions of high competition, multitasking, and insufficient institutional
attention to employees’ mental health, cases of emotional exhaustion are increasingly documented
among specialists across diverse sectors, including education, healthcare, information technology,
and service industries (Zhigulina, 2020). The consequences of burnout extend beyond individual
well-being, affecting organizational efficiency, quality of service delivery, and employee retention,
thereby making it a critical subject of study in both applied and theoretical research.
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The purpose of the present study is to provide a comprehensive examination of professional
burnout, identify its key causes and consequences, and analyze its impact on employee
performance, organizational productivity, and the broader social and economic environment. By
integrating theoretical frameworks with empirical findings, this research aims to contribute to the
development of evidence-based strategies for the prevention and mitigation of burnout in modern
professional contexts.

Materials and methods of research

The empirical part of the work was conducted among students and employees of Caspian
University (Almaty). The study involved 24 respondents, including 14 women (58.3%) and 10 men
(41.7%). The age of the participants ranged from 17 to 30 years old, with the majority (54.2%)
being in the category of 22 to 30 years old. Thus, the sample is predominantly represented by young
people at the beginning of their professional and academic careers, which allows the identification
of vulnerabilities related to adaptation to exertion.

Validated psychodiagnostic instruments served as the methodological foundation of the
study. Primarily, the Maslach Burnout Inventory (MBI) was employed to assess the three core
components of burnout: emotional exhaustion, depersonalization, and reduced personal
accomplishment (Chutko & Kozina, 2014). In addition, the Beck Depression Inventory
(Aygorodsky, 2006) was utilized to provide supplementary evaluation of depressive symptoms and
the general level of psychological distress. The study also incorporated questions addressing
participants’ satisfaction with academic and work activities, perceptions of the institutional climate,
and subjective levels of stress.

Data were collected using a combination of digital and traditional methods to ensure
comprehensive coverage of the target population. The Google Forms platform was employed for
online participants, while paper-based questionnaires were distributed to the offline group. Prior to
participation, all respondents were fully informed about the objectives and scope of the study,
assured of strict anonymity, and made aware of their right to withdraw from the research at any
stage without any negative consequences. Participation was entirely voluntary, with informed
consent obtained from all individuals, ensuring compliance with ethical research standards.

Data processing and statistical analysis were performed using SPSS Statistics. For each
measured indicator, descriptive statistics—including percentage distributions, mean values, and
frequency characteristics—were calculated to quantify the prevalence and intensity of burnout
components. Additionally, graphical methods were utilized, with diagrams illustrating the
distribution of burnout dimensions by gender, age, and intensity levels. Comparative analyses were
conducted to identify significant differences between male and female participants, as well as across
various age groups, providing a nuanced understanding of demographic patterns, variability, and the
differential manifestation of professional and academic burnout. These methodological procedures
enhanced the reliability, validity, and interpretability of the study’s findings.

Results and discussion

The analysis of the obtained data revealed that a substantial proportion of the sample
exhibited pronounced signs of both professional and academic burnout. The highest intensity was
observed on the emotional exhaustion scale, with approximately 62% of participants reporting
frequent fatigue after studying or working and a diminished interest in university activities. Female
participants reported symptoms of emotional exhaustion more frequently than males, which may be
attributed to the simultaneous demands of academic, professional, and family responsibilities, as
well as higher levels of emotional involvement and empathetic engagement in their work and
studies (Rudaleva & Kabasheva, 2014).

Regarding depersonalization, 41% of students and staff occasionally exhibited a cynical,
indifferent, or detached attitude towards colleagues, peers, or clients. This dimension was found to
be more pronounced among male participants, consistent with previous research indicating a
tendency among men to maintain greater emotional distance in professional and social interactions
(Chutko & Kozina, 2014). Such detachment can be considered a coping mechanism to manage
stress, though it may negatively impact interpersonal relationships and collaborative performance.
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The reduction of personal accomplishment was observed in 54% of respondents,
characterized by feelings of decreased competence, self-doubt, and questioning the significance or
meaningfulness of their work or studies. Notably, higher rates were detected among younger
participants, particularly those aged 22-30 years, which can be associated with the pressure of early
career expectations, social and economic instability, and limited professional experience (Zhigulina,
2020). These findings highlight the multifaceted nature of burnout and underscore the importance of
targeted interventions to support both personal well-being and professional effectiveness across
different demographic groups.

Additional analysis revealed a significant correlation between burnout levels and
participants’ subjective assessment of satisfaction with the teaching and work environment.
Individuals who reported receiving adequate support from instructors, colleagues, and
administrative staff exhibited lower scores across all three components of burnout. In contrast,
participants experiencing high workload demands, interpersonal conflicts, and limited career
advancement opportunities demonstrated elevated levels of emotional exhaustion and reduced
personal accomplishment (Demerouti et al., 2001; Chirico, 2016). These findings underscore the
critical role of a supportive organizational climate in mitigating burnout and promoting both
professional and academic well-being.

The general trend observed in the study indicates that professional and academic burnout is
most pronounced among participants aged 22-30 years. Younger participants, particularly those
aged 17-18 years, scored lower across all burnout dimensions, which may be attributed to their
limited involvement in professional responsibilities and the absence of long-term career
expectations. This suggests that the intensity of burnout is closely linked to professional
engagement, workload, and the pressures associated with early career development.

Overall, the results of the study confirm the central hypothesis: high levels of professional
and academic burnout are associated with low job satisfaction, emotional instability, and
insufficient organizational support. These findings align with international research emphasizing the
importance of a positive organizational climate, effective work-life balance strategies, and targeted
interventions in preventing and mitigating burnout (Demerouti et al., 2001). The study highlights
the need for systematic institutional measures to foster supportive environments and reduce risk
factors for burnout among young professionals.

Conclusion

The conducted research confirms that professional burnout is a multifaceted socio-
psychological phenomenon with significant negative consequences for both individuals and
organizations (Chutko & Kozina, 2014). In the context of Kazakhstan, this issue is exacerbated by
the lack of systemic support measures for students and employees, coupled with a limited
institutional culture of mental health care, which increases vulnerability to stress and emotional
exhaustion (Zhigulina, 2020).

Effective burnout prevention requires the cultivation of an organizational culture that
prioritizes the well-being of students and staff, the implementation of comprehensive psychological
support programs, the development of flexible work and study schedules, and the promotion of
work-life balance principles (Demerouti et al., 2001; Chirico, 2016). At the individual level,
fostering stress resilience, enhancing self-regulation and coping strategies, and developing
emotional intelligence are essential to mitigate the risk of burnout and maintain professional
efficacy (Rogers, 2001).

Future research should focus on expanding sample sizes, examining differences across
various industries and academic disciplines, and developing specialized burnout prevention
programs tailored to the needs of students and employees in educational institutions. Such studies
could provide evidence-based strategies for the sustainable improvement of occupational and
academic well-being, contributing to both personal development and organizational effectiveness in
the rapidly evolving educational and professional landscape.
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IMPOPECCHUOHAJIBHOE BBII'OPAHHUE: OCOBEHHOCTH ABJIEHUA U EI'O
BJIMAHUE HA PABOTOCHHOCOBHOCTDb COTPYJJHUKOB B YHUBEPCUTETAX

berumoBa M.M., AoukeeBa H.H.
Caspian University, Anmarsl, Kazaxctan
e-mail: malika.begimova@nu.edu.kz

AHHoTanus. B cratee paccmarpuBaercs (peHOMEH Mpo(ecCHOHANTBHOIO BBITOPAHMS KaK
OJIHA U3 aKTyaJIbHBIX MPOOIEM COBPEMEHHON TPYAOBOM NMCUXOJIOTUU. AKTyalbHOCTh UCCIIEA0BAHUS
00OCHOBBIBAETCSl TEM, YTO YBEIMUYEHNE UH(POPMALIMOHHON HArpy3KH, MHOT033JJaYHOCTh U BBICOKHE
TpeOOBaHUs K CHENMAINCTaM MPUBOJAT K XPOHUUECKOMY CTPECCy, IMOILIMOHAIIBHOMY MCTOLICHUIO U
CHIDKEHHUIO Tpou3BoautTenbHocTH Tpyaa (boiiko, 1999; Kurymuna, 2020). Ananusupyrorcs
UCTOPUYECKHE TMPEINOChUIKH MOHATHS «BbIropanue» (Brill, 1984), sransl ero usyueHus u
coBpeMeHHble HHTepnperauuu (Amroponckuit, 2006; Yytko & Kosuna, 2014), a Taxxke
paccMarpuBalOTCS  IICUXOOMOLIMOHAJIBHBIE, KOTHUTHUBHBIE W  COLUAJIBHBIE  KOMIIOHEHTBI
npogeccuoHabHOro BeIropanusi. Ocoboe BHUMaHME yuensercss cutyauuu B Kazaxcrane, riue
npobieMa BBITOpAaHHUS CTAHOBUTCS Bce OoJsiee akTyaldbHOH Ha (oHEe pacTylled KOHKYpEeHIHH,
nu(ppoBU3aALMM M YpPE3MEPHBIX TpeOOBaHUN K y4eOHOM M NpPOPEeCcCHOHATBLHOW JeSTEIbHOCTH
(Kurynmuna, 2020). IIpencraBineHbl — pe3ynbTaTbl — HKCIEPHUMEHTANIBHOTO  HCCIIEIOBAHUS,
MIPOBEJICHHOTO CpeIu CTyleHTOB M coTpyaHukoB Caspian University, KOTOpbl€ BBISIBUIM YPOBHH
HMOIMOHAIBHOTO UCTOIIEHUS, EMNEePCOHANN3ALNN U CHIDKEHUS TPO(eCCHOHATBHBIX J0CTHKEHHH.
HccnenoBanue mokasano, 4To KEHIIMHBI U MOJIOJIbIE COTPYIHUKH Yallle MO/IBEPIratoTCsl BHITOPAHUIO
BCJIEJICTBHE COUYETaHMs COLMAIIBHBIX M JIMYHOCTHBIX (pakropoB (PynmaneBa & KabGamesa, 2014).
Kpome TOro, ycTtaHOBIE€HO, YTO BBICOKHI YpOBEHb NPO(EeCCHOHAIBHOTO BHITOPaHUS HANpPSMYIO
CBSI3aH C HEYJIOBJIETBOPEHHOCTBIO PAOOTOM, AMOIIMOHAIBHOW HECTAOMJIBHOCTBIO M CHUKECHUEM
TpynoBoil nmpoayktuBHocTH (QKurymuna, 2020), 4To mMOgYepKUBAET BaKHOCTH ICHUXOJIOTUYECKOU
MIOJI/IEP’KKH B COBPEMEHHBIX NMPO(EeCCHOHATBHBIX YCIOBHUSAX.

KiroueBbie ci10Ba: TpoQeCCHOHAIBPHOE BBITOPAHUE, SMOLMOHAIBHOE MCTOLICHHUE,
JieTiepcoHanu3anus, crpece, 3pHeKTuBHOCTh PabOThI, OpraHU3alMOHHAs ICUXOIOTHS.
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Angarna. Makanaga kociOM kaHy KYOBUIBICHI Ka3ipri €HOEK MCHXOJOTHSCHIHBIH ©3€KTi
Macenenepiniy Oipi peTiHAe KapacThIpbUIa[bl. 3epTTEYAIH ©3EKTLIIr aKMmaparThlK >KYKTEMEHIH
apTybl, KeIll MIHJIETTUIIK >KOHE MaMaHJapfa KOHBUIATBIH >KOFapbl TaJlalTapiblH callapblHaH
CO3BUIMAJIbI KYH3€IICKe, SMOIMOHAIBIK CapKbUIyFa »OHE MXYMbBIC OHIMJIUIIIHIH TOMEHIEyiHe
okenyimeH Herizgeneni (boitko, 1999; JKurymuna, 2020). «KaHy» yFBIMBIHBIH TapHUXu
anreiiaptrapsl (Brill, 1984), onbIH 3epTTeny Ke3eHIepi >KOHE 3amMaHayd HHTEpIpeTalusiapbl
tangananel (Adropoackuii, 2006; Uytko & Kozuna, 2014), coHbIMEH KaTtap KociOM KaHYIBIH
MICUXOAMOIMSUTBIK, ~ KOTHHUTHBTIK ~ JKOHE  QNEYMETTIK  KOMIIOHEHTTepi  KapacThIPBLIA[IBL.
Kazakcrangarsl jkafjaifra epekiue KeHi1 OesiHeqi, MyHJa KociOu jkaHy OQCEKEeNeCTIKTIH apTyhl,
U pIaHIBIPY JKOHE JKYMBIC TIEH OKY TaJanTapbIHBIH MIEKTEH THIC JKOFapbl OOMYBI KaraalbIHIA
OapraH caiiblH e3ekTi Oonbil oTbIp (PKurymuna, 2020). Caspian University cTyaeHTTepi MeH
KbI3METKEpJIEpl apachlHJa >KYPri3UIreH SKCIIEPUMEHTTIK 3€pTTE€y HOTHXKENepl YChIHBLIAIbI, OJI
SMOLMOHAIJIBIK CApKbLTY, TYJIFAJaH ajJbICTay YKOHE KOCIOM >KETICTIKTEpiH TOMEHJEY JeHreiepin
HaKThI aHBIKTA/IBI. 3ePTTEY KOPCETKEHICH, OMeNIep MEH kKac KbI3METKEPIIEP JICYMETTIK JKOHE JKEKe
(bakTopnapabIH yileciMiHe OaillaHbBICTBI *aHyFa kuipek ymbipaiasl (Pynanesa & Kabaiuesa,
2014). ConbsiMeH Katap, *KOFapbl ICHIeHIeT] KociOn KaHy eHOSKKe KaHaraTTaHOayMeH, SYMOIIHSITBIK
TYPAKCBI3JBIKIICH JKOHE JKYMBIC OHIMIUTTIHIH TOMEHIEYIMEH Tikelell OalIaHbICThl EKEHIIT
nonennenal (OKurymuna, 2020), Oy Ka3ipri kociOu opTamarbl TICHXOJIOTHSIIBIK —KOJIAy/IbIH
MaHbBI3IBUIBIFBIH alIKbIH KOpCceTe .

Tyitin ce3mep: KociOM KaHy, IMOIMOHAIABIK CAPKBUIY, JETEepCOHANIM3AINsA, KyH3elic,
KYMBIC TUIMJILITIT1, YUBIMABIK ICHXOJIOTHSI.
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