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Abstract. This article explores the impact of cooperative learning techniques on the development
of intercultural competence among students of Nukus State Pedagogical Institute in Karakalpakstan, a
region characterized by ethnic and cultural diversity. A mixed-methods approach was employed,
incorporating pre- and post-test surveys, teacher interviews, auditory observations, and focus group
discussions. This multifaceted approach was adopted to assess the efficacy of cooperative learning in
fostering students' cultural awareness, communication skills, attitudes toward diversity, and collaboration
abilities. The results indicate significant improvements in students' intercultural competence, with
significant increases in cultural awareness, communication skills, and positive attitudes toward diversity
following engagement in cooperative learning activities. However, the article also identified challenges
that prevent more widespread implementation of cooperative learning, including cultural resistance,
language barriers, and limited resources. The article suggests that cooperative learning is a valuable
instrument for promoting intercultural understanding in diverse listening environments and recommends
its further integration into educational practices in Karakalpakstan. The article further emphasizes the
necessity for teacher training and the development of instructional materials to address the challenges
identified.
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Introduction

In today's world, where we are more connected than ever before, it is more important than ever
to be able to interact well with people from different cultures. This ability is often called "intercultural
competence" and is very important for understanding, working well with, and respecting people from
other cultures. In schools and other places where lots of different students come together, it is even more
important to be able to interact well with people from different cultures. One really good way of teaching
intercultural competence is through cooperative learning, where students work together in groups to
achieve shared goals. Studies have shown that this approach can help students do better in their studies
and learn social skills, communication skills and cultural awareness.

In the case of Karakalpakstan, a region of Uzbekistan distinguished by its rich cultural diversity,
the necessity for learning intercultural competence is particularly salient. The region is home to a multi-
ethnic population, including Karakalpaks, Uzbeks, Kazakhs, Russians, and Koreans each of whom
contributes to the region's distinct cultural landscape. Educational institutions in this region are expected
to play a key role in developing intercultural understanding, with cooperative learning strategies being
identified as effective teaching methods to achieve this purpose.

The goal of this article is to address the identified gaps by investigating the impact of cooperative
learning on students' intercultural competence in Karakalpakstan. Specifically, the study explores how
cooperative learning techniques enhance students' cultural awareness, communication skills, attitudes
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toward diversity, and collaboration abilities. To achieve this goal, the study uses a mixed-methods
approach, incorporating surveys, interviews, and auditory observations to provide substantial insights
into the efficacy of cooperative learning in developing intercultural competence within this cultural
environment.

The results of this study will contribute to the growing body of knowledge on intercultural
education and offer practical recommendations for pedagogues in Karakalpakstan and similar
multicultural settings. The final goal of this study is to emphasize the efficacy of cooperative learning as
a pedagogical strategy for developing social harmony and intercultural understanding among students
from different cultural backgrounds.

Literature Review

Intercultural competence means being able to communicate well with people from different
cultural backgrounds. This is a very important concept in education, especially in places where there are
many different cultures and countries. Researchers define intercultural competence as a combination of
cognitive, emotional, and behavioral skills that enable individuals to interact in diverse cultural settings
with sensitivity, respect, and understanding (Deardorff, 2006). Within educational settings, the
cultivation of intercultural competence is frequently regarded as a pivotal outcome of a globalized
curriculum, with the objective of equipping students with the competencies necessary to navigate an
increasingly interconnected global landscape (Byram, 2020).

Studies have shown that being able to understand and work well with people from different
cultures is important for building good relationships and reducing negative feelings towards other
cultures in places where there are many different cultures (Hammer, 2012). Moreover, intercultural
competence is recognized as a key factor in the success of international collaborations, both in academia
and the workforce (Fantini, 2009). Consequently, educational systems all over the world are
progressively integrating intercultural training into their educational curricula with the intention of
equipping students with the necessary competencies for effective intercultural communication.

The effectiveness of cooperative learning, a pedagogical approach that emphasizes collaborative
work and collective problem solving, has been extensively researched. The findings of numerous studies
indicate that this approach can lead to improvements in a variety of academic and social aspects.
According to Johnson and Johnson (1999), cooperative learning is defined as an instructional approach
wherein students collaborate in small groups to accomplish shared learning objectives. This approach is
in contrast to traditional competitive or individualistic learning methods, and empirical evidence has
demonstrated its efficacy in improving academic achievement, motivation, and interpersonal skills
(Slavin, 1995).

In the context of intercultural competence, cooperative learning offers unique advantages. By
participating in diverse groups, students are introduced to different perspectives and cultural
backgrounds, which can improve their understanding of others and develop intercultural sensitivity.
Studies suggest that cooperative learning provides an ideal platform for intercultural interactions, as it
encourages collaboration, communication, and empathy among students from diverse cultural
backgrounds (Pica, 2005).

Recent researches have explored the intersection of cooperative learning and intercultural
competence, particularly in multicultural auditoriums. For instance, a study by Ginsberg (2016) revealed
that cooperative learning activities in culturally diverse auditoriums resulted in heightened cultural
awareness and enhanced intergroup relations. In a similar vein, Chao and Tuan's (2018) study
demonstrated that cooperative learning techniques, such as group discussions and collaborative problem-
solving, significantly enhanced students' intercultural competence and helped reduce ethnocentric
attitudes.

However, there is a small amount of research on the use of cooperative learning strategies
specifically aimed at improving intercultural competence in Karakalpakstan. This lack of research is
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particularly noticeable in the region's cultural diversity, which presents a unique set of opportunities and
challenges for the implementation of intercultural education. Previous studies on cooperative learning in
Central Asia have mostly focused on academic achievement and teamwork skills (Muratova, 2019), with
minimal emphasis on the role of these methods in promoting intercultural understanding.

The Republic of Karakalpakstan, a region distinguished by its mixed ethnic and linguistic
diversity, needs a special educational framework for the development of intercultural competence and
cooperative learning. In recent years, the region's educational system has been reformed to emphasize
inclusive education and the integration of intercultural competencies into the curriculum. While
cooperative learning has been utilized in various educational settings globally, its implementation in
Karakalpakstan remains insufficient. This study aims to fulfill this gap by investigating the methods and
techniques used by teachers in the region to promote intercultural competence through cooperative
learning.

Gillies (2016) suggests that the successful implementation of cooperative learning in intercultural
competence depends on a variety of factors, including teacher training, curriculum design, and
institutional support. In Karakalpakstan, where the educational system is still in development to meet the
needs of a multicultural student society, there is a need for research that evaluates the effectiveness of
cooperative learning in improving intercultural competence and deals with the specific challenges faced
by educators in this region.

Methodology

In order to enhance intercultural competence among students in Karakalpakstanlt, a mixed
methods approach has been used to investigate the methods and techniques of cooperative learning in
this research. The research design integrates both qualitative and quantitative methodologies to offer a
comprehensive understanding of the implementation of cooperative learning strategies in the groups of
students at Nukus State Pedagogical Institute (NSPI) and their effectiveness in promoting intercultural
awareness and communication skills among students.

The research uses a case study method, focusing on the Nukus State Pedagogical Institution
(NSPI) and its district branches in Karakalpakstan. This method allows for a comprehensive investigation
of how cooperative learning techniques are utilized, the challenges teachers face, and the outcomes
observed in students' intercultural competence. The case study method is particularly well-suited to this
investigation due to the necessity of investigating the educational environment of Karakalpakstan, where
there is a small amount of research on the use of cooperative learning for intercultural competence.

The participants in this study include teachers and students from NSPI and its district branches in
Karakalpakstan. A purposive sampling technique was used to select participants who were involved in
the implementation of cooperative learning techniques in their auditoriums.

A total of 5 teachers were selected for this study. Three of the teachers are affiliated with NSPI,
while the remaining two are employed by district branches. The selection of these teachers was based on
their experience with cooperative learning methods and their involvement in intercultural education.

The study encompassed approximately 150 students enrolled in the first, second, and third year
of their studies. These students hail from a variety of ethnic backgrounds, including but not limited to
Karakalpaks, Uzbeks, Kazakhs, and Russians, thereby offering a representative sample of the region's
multicultural student population.

In order to gather comprehensive data, a combination of surveys, interviews, auditory
observations, and focus group discussions were used.

1) Surveys: A structured questionnaire was developed to evaluate students' levels of
intercultural competence, their experiences with cooperative learning, and their views on the
effectiveness of cooperative learning in improving intercultural awareness. The questionnaire consisted
of both closed and open-ended questions. The survey was administered to all participating students before
and after the intervention, providing pre- and post-test data on intercultural competence.
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2) Interviews: Semi-structured interviews were conducted with 5 teachers to explore their
perspectives on the use of cooperative learning techniques, their training and experiences with these
methods, and the challenges they face in implementing intercultural education. The interviews were
carefully designed to capture both the teachers' pedagogical strategies and their observations of how
students performed in terms of intercultural competence.

3) Auditory Observations: A series of auditory observations were conducted to assess the
implementation of cooperative learning techniques in practice. The observations focused on the
interaction patterns between students, the types of cooperative learning activities used, and the level to
which these activities promoted intercultural dialogue and collaboration. Each auditory group was
observed for at least three lessons, and necessary notes were taken during the observations to record key
observations related to the dynamics of group work and intercultural exchange.

4) Focus Group Discussions: Subsequent to the implementation of the cooperative learning
activities, focus group discussions were conducted with a group of 20 students (10 from Nukus City, and
10 from district branches of NSPI). The objective of these discussions was to obtain more detailed
information about the students' experiences with cooperative learning and their perceptions of how the
activities influenced their intercultural competence. The focus groups were guided by a series of
questioning that focused on intercultural communication, group collaboration, and the students' overall
perspectives on the importance of intercultural competence in their daily lives.

Data analysis was conducted in two stages: quantitative analysis and qualitative analysis.

1) Quantitative Analysis: The pre- and post-test survey data were analyzed using comparative
descriptive statistics to evaluate changes in students' intercultural competence. A paired t-test was
conducted to compare the mean scores of students before and after the intervention, thereby ascertaining
whether cooperative learning had a statistically significant impact on intercultural competence.

2)  Qualitative Analysis: The qualitative data from interviews, auditory observations, and focus
group discussions were analyzed using thematic analysis. This approach involves identifying and
analyzing patterns within the data that reflect key concepts related to cooperative learning and
intercultural competence. The data was transcribed and grouped into three categories such as "cultural
awareness," "communication skills," “collaboration” and "attitudes toward diversity." These categories
were then interpreted to provide a deeper understanding of how cooperative learning techniques
contribute to the development of intercultural competence.

The study followed ethical guidelines to ensure the protection of participants' rights and
confidentiality. Informed consent was obtained from all participants, and participation was voluntary.
Teachers and students were informed of the purpose of the study, the procedures involved, and their right
to withdraw at any time without penalty. In addition, all data were anonymized and confidentiality was
maintained throughout the research process.

While this study provides valuable insights into the use of cooperative learning to promote
intercultural competence, there are several limitations to consider. The sample size, while representative
of the target population, is limited to a specific geographic region (Karakalpakstan) and may not be
applicable to other regions with different educational environments. Future research could expand the
sample size and explore the long-term effects of cooperative learning on intercultural competence.

Results

This section presents the key results of the study that explores the impact of cooperative learning
techniques on students' intercultural competence in Karakalpakstan. The data was collected through
surveys, interviews, auditory observations, and focus group discussions. The results are presented in both
quantitative and qualitative formats to provide a comprehensive understanding of the effectiveness of
these methods.

" ce
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To evaluate the impact of cooperative learning on students' intercultural competence, pre- and
post-test survey data were collected. The survey included questions assessing students’ cultural
awareness, communication skills, and attitudes toward students from different ethnic backgrounds.

Table 1 below presents the mean scores for students’ intercultural competence before and after
the implementation of cooperative learning activities.

Table 1: Pre- and Post-Test Mean Scores of Students’ Intercultural Competence

Indicator Pre-Test Mean Post-Test Mean Difference
Score (Out of 10) | Score (Out of 10)
Cultural Awareness 5.4 7.6 +2.2
Interpersonal Communication 6.1 8.2 +2.1
Attitudes toward Diversity 5.8 7.9 +2.1
Collaboration Skills 6.0 8.3 +2.3

The mean scores on the post-test survey demonstrated a significant increase across all indicators
of intercultural competence. In particular, students who participated in cooperative learning activities
showed significant improvements in cultural awareness, interpersonal communication, attitudes toward
diversity, and collaboration skills.

Graphic 1 below illustrates the pre- and post-test mean score comparisons across the four key
dimensions of intercultural competence.

Pre- and Post-Test Mean Score Comparison

9
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Cultural Awareness Interpersonal Attitudes toward Collaboration Skills
Communication Diversity
M Pre-Test Mean Score (Out of 10) M Post-Test Mean Score (Out of 10)

The qualitative data, collected through interviews, auditory observations, and focus group
discussions, provide additional support for the quantitative findings. These additional data offer more
comprehensive information about the experiences of students and teachers during the implementation of
cooperative learning strategies.

Through the semi-structured interviews, teachers reported that cooperative learning significantly
increased students' ability to work together and communicate across cultural boundaries. One teacher
mentioned:
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"Cooperative learning helps students not only achieve academic goals but also understand
different perspectives. The group activities encourage them to interact with peers from various
backgrounds, which builds trust and cultural understanding."

Teachers also identified several challenges, such as limited resources, cultural resistance from
some students, and the need for more training on effective cooperative learning techniques. Despite these
challenges, they emphasized the overall positive impact on students' intercultural skills.

The focus group discussions indicated that students experienced an increase in self-assurance
when expressing themselves and engaging with other students from different ethnic backgrounds. One
student shared the following observation:

"Before, I had very rarely talked to students from other ethnic groups, but during the group
projects, I learned a lot about their cultures. It made me feel more comfortable working with them."

Furthermore, students noted that the cooperative learning environment helped them appreciate
diversity, with many expressing a greater desire to engage in intercultural communication beyond the
auditory.

During the auditory observations, it was evident that the cooperative learning activities facilitated
dynamic exchanges among students. The observations revealed several behaviors that contributed to the
development of intercultural competence, including active listening, group discussions on cultural
differences, and joint problem-solving tasks that required students to consider various viewpoints.

The results indicate that cooperative learning techniques have a positive impact on students'
intercultural competence in Karakalpakstan. The combination of structured group activities and
collaborative problem-solving appears to foster not only academic skills but also social skills such as
effective communication, empathy, and cultural understanding.

Table 2 below presents a summary of the qualitative data from the teacher and student interviews.
The data has been categorized, with a focus on the key outcomes and challenges related to the role of
cooperative learning in promoting intercultural competence.

Table 2: Summary of Key Outcomes and Challenges in Cooperative Learning

Category Outcome Challenges
Enhanced Cultural Students gained a better Resistance to intercultural
Awareness understanding of cultural activities in some cases.
differences.
Improved Students showed greater confidence Language barriers between
Communication Skills in intercultural communication. students from different ethnic
groups.
Increased Group work fostered collaboration | Limited resources for group-based
Collaboration and teamwork among diverse activities.
groups.
Positive Attitudes Students expressed more positive Some students struggled to engage
toward Diversity views on ethnic diversity. with peers from different
backgrounds.

The following are the primary results of the study.

o The implementation of cooperative learning activities led to a significant increase in students'
intercultural competence, as evidenced by both the pre- and post-test survey results.

e Students reported improved communication skills, greater cultural awareness, and more
positive attitudes toward diversity.
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e The teacher interviews and auditory observations highlighted the effectiveness of cooperative
learning in developing intercultural dialogue, although challenges such as cultural resistance and resource
limitations were identified.

o The findings of this investigation demonstrate that cooperative learning is a promising
pedagogical approach for enhancing intercultural competence, particularly in culturally diverse locations
such as Karakalpakstan.

The results of this study are supported by both quantitative and qualitative data and provide
valuable findings for the field of intercultural education and practical recommendations for teachers
seeking to implement cooperative learning strategies in multicultural environments.

Discussion

The results of this study demonstrate the positive impact of cooperative learning techniques on
developing students' intercultural competence in Karakalpakstan. The significant improvements
observed in students' cultural awareness, communication skills, attitudes toward diversity, and
collaboration skills suggest that cooperative learning offers a promising pedagogical approach for
fostering intercultural understanding in a multicultural auditory setting.

One of the most notable findings of this study is the significant increase in students' cultural
awareness and interpersonal communication skills. The pre- and post-test surveys revealed a marked
improvement in these areas, with mean scores increasing by over 2 points in both dimensions. This aligns
with previous research, which suggests that cooperative learning not only enhances students’ academic
performance but also promotes deeper cultural understanding and empathy among peers from diverse
backgrounds (Johnson & Johnson, 2009; Slavin, 2015). The cooperative activities provided opportunities
for students to engage in meaningful dialogue, exchange ideas, and learn about each other’s cultural
values and practices. This experience likely contributed to the observed increase in cultural awareness,
as students became more sensitive to the nuances of intercultural communication.

The improvements in diversity attitudes and collaboration skills further demonstrate the
effectiveness of cooperative learning in creating a positive and comprehensive auditory environment.
The students' readiness to engage in collaborative activities with other students of different ethnic
backgrounds and their more positive attitudes toward diversity reflect the value of cooperative learning
in breaking down cultural barriers and facilitating positive intergroup relations. These findings are
consistent with the work of scholars who have highlighted the potential of cooperative learning to create
an atmosphere of mutual respect and appreciation for cultural differences (Deutsch, 2010; Dooly, 2008).

Implications for Teaching Practices in Karakalpakstan

The findings from this study have important implications for teaching practices in
Karakalpakstan, a region characterized by ethnic and cultural diversity. The success of cooperative
learning in improving students' intercultural competence suggests that it should be more widely adopted
in schools across the region. Educators in Karakalpakstan can benefit from incorporating collaborative
activities and group projects, and colleague discussions into their teaching strategies to foster a more
inclusive and culturally responsive learning environment.

However, while the results are promising, several challenges must be addressed for the full
implementation of cooperative learning in the region. One key challenge, as identified by both teachers
and students in this study, is cultural resistance. In some cases, students from more mono-ethnic groups
were uncomfortable interacting with other students from different ethnic groups. This resistance can be
explained by cultural stereotypes and beliefs, which may require targeted efforts to overcome. Teachers
may need additional training in intercultural pedagogy and conflict resolution to create a more supportive
environment for all students, particularly in regions with a history of ethnic tension.

Another challenge identified in this study is the limited resources available for group-based
activities. Teachers reported that insufficient auditory materials, limited access to technical resources
(computers, projectors, linguistic rooms) and large group sizes of groups made it difficult to implement
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cooperative learning effectively. Eliminating these resource barriers through educational policy changes
or external support could increase the success of cooperative learning in teaching.

Comparison with Previous Studies

The results of this study are consistent with previous research on cooperative learning and
intercultural competence in educational contexts. For example, a study by Smith and Johnson (2012)
found that students who engaged in cooperative learning activities showed greater empathy and openness
to cultural diversity. Similarly, research by Gurin et al. (2004) demonstrated that cooperative learning
developes positive intergroup relations and reduces prejudice by encouraging students to work together
toward common academic and social goals. These studies, along with the current research, underscore
the importance of cooperative learning as an effective tool for enhancing intercultural competence in
diverse auditoriums.

Furthermore, the results of this study are consistent with the findings of Krause and Rohl (2014),
who examined the role of cooperative learning in multiethnic auditoriums in Central Asia. Their findings
indicated that cooperative learning contributed to the development of cultural understanding among
students and enhanced their capacity to function effectively in diverse teams. The present study
contributes to this expanding field of research by offering empirical evidence gathered from NSPI in
Karakalpakstan, thereby augmenting the existing literature on cooperative learning in state educational
systems.

Limitations and Suggestions for Future Research

Despite the positive outcomes of this study, several limitations should be considered. First, the
research size was relatively small, with only 5 teachers and 150 students participating. While the results
give valuable information, a larger research size would provide a more reliable foundation for
generalizing the results to other regions in Central Asia or other countries. Future research could extend
the study to other parts of Karakalpakstan to explore whether the observed effects of cooperative learning
hold true in different cultural and educational environments.

Secondly, the study's reliability on self-reported data from surveys and interviews introduces
potential biases, such as response bias. In subsequent studies, a mixed-methods approach could be
employed, incorporating objective measures such as standardized tests of intercultural competence or
long-term tracking of students' intercultural development over time. Additionally, the collection of more
detailed observational data could facilitate a more comprehensive understanding of the dynamics of
cooperative learning in the auditory domain and the contributions of different types of group interactions
to students' intercultural learning.

Finally, the study focused mainly on the short-term effects of cooperative learning. Future
research could investigate the long-term effects of cooperative learning on students' intercultural
competence, especially in terms of their ability to navigate intercultural interactions outside the
classroom and in real-life scenarios.

Conclusion

This article shows the significant role that cooperative learning techniques can play in promoting
intercultural competence among students in Karakalpakstan. The enhancement of students' cultural
awareness, communication skills, and attitudes toward diversity demonstrates the value of cooperative
learning environments in developing greater intercultural understanding and social harmony. While
challenges such as cultural resistance and resource limitations remain, the findings suggest that
cooperative learning is a highly effective strategy for preparing students to be successful in an
increasingly interconnected and multicultural world. It is recommended that teachers and educational
administrators in Karakalpakstan adopt and expand cooperative learning practices to help students
develop the intercultural skills necessary for success in today's globalized society.
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The pre- and post-test data, which was complemented by qualitative comments from teachers and
students, supports the effectiveness of cooperative learning as a pedagogical approach to develop
intercultural understanding in diverse auditory environments.

The experiment demonstrates that cooperative learning not only supports academic achievement
but also facilitates the development of crucial social and intercultural skills. When students engage with
their peers from different cultural backgrounds, they develop greater empathy, respect, and open-
mindedness - skills that are essential for navigating today's multicultural world. These outcomes align
with other research that supports the use of cooperative learning to break down cultural barriers and
promote positive intergroup relations.

Despite the positive results, challenges such as cultural resistance, language barriers, and limited
resources were identified as potential barriers to the broader implementation of cooperative learning in
Karakalpakstan. Eliminating these challenges will be essential for maximizing the impact of cooperative
learning. Educators in the region would benefit from targeted professional development opportunities to
enhance their capacity to manage intercultural auditoriums and use cooperative learning techniques
effectively.

The study contributes to the growing volume of research on intercultural competence and
cooperative learning in educational systems. By offering empirical evidence from Karakalpakstan, it
provides valuable information on how cooperative learning can be adapted and applied in culturally
diverse environments to promote social cohesion and understanding.

In conclusion, cooperative learning is a highly effective method for enhancing intercultural
competence among students in Karakalpakstan. By fostering collaboration and intercultural dialogue, it
equips students with the necessary skills to thrive in a globalized and interconnected world. As
educational practices evolve to meet the challenges of an increasingly diverse and multicultural society,
the findings of this study suggest that cooperative learning should be further promoted and integrated
into the curriculum to prepare students for the demands of the 21st century.

Future research should continue to explore the long-term effects of cooperative learning on
intercultural competence and examine ways to overcome the identified challenges. Expanding this
research to other regions and contexts would provide a broader understanding of how cooperative
learning can contribute to the development of intercultural competence in various educational systems.
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KAPAKAJIMAKCTAHIAFBI MHTEPKYJBTYPAJIBIK K¥Y3bIPETTIJIK:
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AnHoTaums. byn makana KapakanmakcTanJarbl STHUKAIBIK KOHE MOJAECHU OpTYPIUIriMeH
epeKIleleHeTIH oeHlp — Hekic MeMIeKeTTIK MeJarorukanblK HHCTUTYThl — CTYAEHTTEpPIHIH
MHTEPKYJIBTYPAIBbIK KY3bIPETTUIIH AaMBITy/la KOONEPAaTHBTI OKBITY OICTEpPIHIH 9CEpiH 3epTTEeii.
3epTTeyae apajiac oAICTep KOJJIAHBUIABL: alJbIH ajla JKOHE KEWIHT1 TeCTUIey cayaJlHamallaphl,
MyFalliMJIepMeH cyx0aTTap, ayIuTOPHsUIBIK Oakpliayniap koHE (OKYC-TONTHIK TajKpliayiap. by
KONKBIPJIBI TOCUT KOOMEPATHBTI OKBITYIBIH CTYACHTTEPAIH MOJCHW CaHAChIH, KOMMYHHKATHUBTIK
JaFAbUIApbIH, OPTYPJLIIKKE JIereH KOe3KapachlH »OHE BIHTHIMAKTACTBIK KaOUIETTepiH JaMbITyAaFrbl
THIMAUIINIH ~ Oaraiay  MakcaTblHIA  KOJJIAHBULABL.  3€pTTEy  HOTHKENepl  CTYICHTTEpHiH
MHTEPKYJIBTYPaIbIK KY3bIPETTUIITHIH alTapbIKTall apTKaHbIH KOPCETTI, aTall aiiTKaH/1a, KOOepaTuBTI
OKBITY 1C-9pEKeTTepiHEe KaThICKAHHAH KEWIH MOJCHH XalapAapibIKThIH, KOMMYHHKAIIASIIBIK
JaFAbUIap/IbIH JKOHE OPTYPJIUIIKKE JETeH OH Ke3KapacThlH eIdyip eckeHi Oaiikanasl. JlereHmes,
MakKayiajla KOOTEPAaTUBTI OKBITYABbl KEHIHEH EHTI3yre Keaepri KeNTIpeTiH OipKaTtap KUBIHABIKTAp
AHBIKTAJIIbl, COHBIH 1II1H/€ MO/IEHU KapChUIBIK, TUIIIK TOCKAybUIIAP JKOHE PeCypCTapAbIH HIEKTEYIILIITI.
Makanana KOONEpaTHUBTI OKBITY OPTYpPJl THIHAAJIBIM OpTaJapblHIa HHTEPKYJIbTYPANIbIK TYCIHICTI
JaMbITyFa apHaJfaH KYHJAbl Kypajd €KeHl aram eTurn, oHbl Kapakanmakcraniarel Oiim  Oepy
ToXipuOeciHe KeHIHEH eHT13y YChIHbUIaAbl. COHBIMEH KaTap, aHbIKTAJIFaH KUbIHABIKTap bl €HCEPY YILIIH
MYFalliMEpAl Jaspiay KoHe OKy-9iCTeMelliK MaTepuaapsl 93ipiey KaxKeTTiliri 6aca kepceriieni.

TyiiiH ce3aep: HHTEPKYJIbTYpANbIK KY3BIPETTUIIK, KOolepaTHBTI OKbITYy, Kapakammakcraw,
MoJIeHH xalapJapiblK, KOMMYHUKATHUBTIK JaFJbuIap, OpTYPILIK, OuTiM Oepy ToxipuOeci, apanac
ozicTep, KOIMIIEHUETT1 OlniM Oepy, MyFaliMIep/l Aasipiay.
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AnHoTanus. B naHHO# cTaThe uccleayercs BIMSHUE METOIOB KOOIEPATHBHOTO 00yYeHHUs Ha
pa3BUTHE  MEXKKYJIbTYPHOH  KOMIIETEHTHOCTHM  CTyJIeHTOB  Hykycckoro  rocyaapcTBEHHOTO
MeJarornyeckoro MHCTUTyTa B KapakaimakcraHe — perruoHe, XapaKTepU3yIOMIeMcs STHUYSCKUM U
KyJIbTYpHBIM MHOTOOOpa3ueM. B mHccienoBaHuu HCIONB30BAJICS CMEIIAHHBIN METOJ0IOTHYECKUl
MOJIXO/JI, BKIIOYAIOIIMIA aHKETUPOBAHHUE JO0 W TOCJTE JKCIIEPUMEHTA, UHTEPBBIO C MPENOIaBaTEISIMHU,
ayIuTOpHBIE HAOMIOIEHUS U (DOKYC-TPpYIIOBbIe 00CY)KaeHUS. JJaHHBIH MHOTOACIEKTHBIN MOAX0.1 ObLI
MPUMEHEH N1 OICHKH 3(()EKTHBHOCTH KOOTEPATUBHOTO OOydeHHs B (DOPMUPOBAHHH KYJbTYpPHOU
OCBEJIOMIIEHHOCTH  CTYACHTOB, KOMMYHHKATHUBHBIX HABBIKOB, OTHOIIEHUS K KYJIbTYPHOMY
pasHOOOpa3sui0 M YMEHHH COTpYIHHYECTBA. Pe3ynbTaTel HCCIIEAOBAaHUS CBHIETEIBCTBYIOT O
3HAYUTEILHOM TMOBBIIICHUU YPOBHS MEXKKYJIbTYpPHOM KOMIIETEHTHOCTH CTYJIEHTOB, B YaCTHOCTH, O
CYIIECTBEHHOM POCTE KYJBTYPHOH OCBEIOMIEHHOCTH, KOMMYHHKATHBHBIX HABBHIKOB W TO3UTHBHOTO
OTHOIICHUS K Pa3HOOOpa3uio Mociie ydacTusi B KoomepaTUBHBIX (Gopmax oOyueHus. Bmecte ¢ Tem B
CTaThe BBISABIICHBI TPOOJEMBI, MPEMATCTBYIOIKE OoJiee MIMPOKOMY BHEIPCHHIO KOOIEPATHBHOTO
oOyueHus1, BKIIIoUasi KyJIbTYpPHOE COPOTUBIICHUE, SI3bIKOBbIE Oaphephl U OTPAaHUYEHHOCTH pecypcoB. B
CTaThe JICTACTCS BBIBOJ O TOM, YTO KOOIepaTuBHOE 00y4eHHe BIseTCs () (HEKTHBHBIM HHCTPYMEHTOM
pPa3BUTHA MEXKKYJIbTYpPHOTO B3aUMOIIOHMMAHUS B MHOTOHAIMOHANBLHOW 00pa3oBaTeNbHON cpeie, U
PEKOMEHIyETCS ero anbHeIIas nHTerpamys B o0pa3oBarenbHyo npakTuky Kapakanmnakcrana. Takke
MoAYEPKUBACTCSI HEOOXOAMMOCTh MOBBIIICHHS KBaTH(UKALIMU TIpernoaaBareneii U pa3paboTku yueOHo-
METOIMICCKUX MATEPHUAJIOB JIJIS TIPEOJIOJICHUS BBISIBJICHHBIX TPYIHOCTEH.

KiloueBble cjioBa:  MEXKYJNbTypHas  KOMIIETEHTHOCTb, KOOIEpaTHUBHOE  oOydeHue,
Kapakanmakcran, KyJabTypHass OCBEIOMIEHHOCTh, KOMMYHHKATHBHBIC HaBBIKH, pasHOOOpasue,
o0Opa3oBaTeNnbHbIe MPAKTHKU, CMEIIAaHHbIE METOJbI, MYJIbTHKYJIbTypHOE 0Opa3oBaHHE, MOJITOTOBKA
YUUTEIIEH.
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