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Abstract. In the contemporary geopolitical context, mastery of Turkish diplomatic
discourse is a key skill for professionals in international relations. The growing role of Turkey in
global political and economic processes increases the need for professional communication in the
Turkish language. This study proposes a comprehensive methodology for developing
communicative competence, integrating both theoretical and practical components of foreign
language instruction for specific purposes.

The methodology is based on modern pedagogical approaches, including corpus linguistics,
discourse analysis, intercultural pragmatics, and reflective learning, utilizing authentic materials
such as official communiqués, press releases, and political speeches. Special attention is given to
developing pragmatic and rhetorical skills necessary for negotiations, public speaking, and official
correspondence.

The methodology was tested on a group of 24 master's students in International Relations.
The use of task-based assignments, role-play simulations, and digital collaboration tools
demonstrated significant improvements in lexical accuracy, pragmatic flexibility, and sociocultural
sensitivity. Students effectively used expressions such as bolgesel istikrar (regional stability) and
karsilikli menfaat (mutual benefit), as well as modal constructions for diplomatic restraint.

Results indicate that this integrative, practice-oriented approach enhances language
competence and develops metacognitive and intercultural awareness, making the methodology
valuable for educational programs aimed at training diplomats and international policy specialists.

Keywords: diplomatic discourse, Turkish language, communicative competence, discourse
analysis, intercultural communication, task-based learning.

Introduction

Developing discourse reading skills in a foreign language constitutes a fundamental
component of the professional training of students specializing in social and political sciences. At
the master’s level, students are expected to engage critically with texts that are not only
linguistically complex but also densely imbued with socio-political meaning. This requirement is
particularly pertinent for the Turkish language, where diplomatic and political discourse is deeply
rooted in culturally specific expressions, honorific constructions, and high-context communication,
which demand both linguistic precision and cultural competence [1,2]. Mastery of these texts
necessitates an understanding of implicit meaning, ideological nuance, and the sociopolitical
context in which the discourse is produced and received.

Despite the integration of foreign language instruction into political science and
international relations curricula, students continue to face substantial challenges when interpreting
authentic texts. These challenges include difficulties in discerning implicit or figurative meaning,
recognizing rhetorical and argumentative structures, and identifying pragmatic strategies employed
to convey persuasion, authority, or neutrality. Traditional pedagogical methods that prioritize
vocabulary and grammar acquisition in isolation from context are insufficient for developing the
deep textual and functional literacy required for professional-level diplomatic and political
communication [3]. Consequently, there is a pressing need for methodological innovations that link
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linguistic competence with critical discourse analysis, genre awareness, and contextual
interpretation.

This article addresses this pedagogical gap by proposing a methodology for teaching
discourse reading in Turkish, specifically designed for master’s students in political and social
sciences. The approach is competency-oriented, emphasizing contextualized learning, interpretive
analysis, and intercultural sensitivity. By integrating corpus-based materials, genre-specific texts,
authentic political documents, and reflective analytical strategies, the methodology aims to cultivate
students’ ability to analyze both the linguistic and ideological dimensions of Turkish political
discourse. In doing so, the study responds to the growing demand for specialists capable of
critically engaging with foreign-language media, political documentation, and institutional
communication, particularly in light of Turkey’s evolving role in regional and global politics [4].

Main Provisions

The methodological foundation for teaching discourse reading in Turkish to students in
political and social sciences is grounded in a multidimensional conception of discursive competence.
This framework encompasses not only linguistic knowledge but also pragmatic, sociocultural, and
strategic components essential for the comprehension and interpretation of authentic materials. In
engaging with discourse, students are required to move beyond superficial understanding,
performing inferential processing to recognize ideological subtexts, persuasive intent, and culturally
coded expressions embedded within the texts [5]. Such an approach fosters higher-order interpretive
skills and prepares learners for the complex demands of professional communication in political
and diplomatic contexts.

A central principle of the proposed methodology is the integration of authentic Turkish-
language materials that reflect contemporary political discourse. These resources include official
speeches, policy statements, press releases issued by the Ministry of Foreign Affairs of Turkey, and
editorial articles from leading Turkish newspapers. Texts are carefully selected based on thematic
relevance—covering topics such as foreign policy, regional security, and economic diplomacy—
and rhetorical diversity. Students engage in preparatory tasks to activate background knowledge,
followed by in-depth analysis focusing on modal expressions, euphemisms, and high-context
cultural references, thereby promoting nuanced comprehension [6].

Another crucial component is the development of genre awareness. Learners are trained to
identify the structural and stylistic features characteristic of diplomatic genres, including
communiqués, protest notes, summit declarations, and political interviews. Particular emphasis is
placed on discourse markers, lexical patterns, and argumentative structures distinctive to Turkish
diplomatic speech. Through these exercises, students build mental schemas that facilitate the
interpretation of complex texts within authentic communicative contexts [7].

Finally, reading strategies such as annotation, paraphrasing, and summarization are
combined with reflective tasks aimed at cultivating critical thinking and intercultural interpretive
skills. Students are encouraged to compare Turkish discursive practices with those of their native
language and to evaluate the implications of these differences for international communication. By
engaging consistently with authentic texts and discursive strategies, learners enhance not only their
reading fluency but also the analytical competence necessary for their future professional activities
in political, diplomatic, and social spheres [8].

Methodology.

The methodology of discourse reading instruction is structured around three interconnected
pillars: task-based learning, functional-discursive analysis, and digital learning support. Task-based
learning engages students in authentic communicative situations that require interpretation and
critical evaluation of real diplomatic texts. These tasks are designed to simulate professional
conditions encountered by future diplomats and political analysts, including document analysis,
preparation of policy briefings, and assessment of Turkish-language press releases, thereby
fostering both practical competence and contextual understanding [1].

Functional-discursive analysis constitutes the second pillar, training students to
systematically deconstruct the structural and pragmatic elements of texts. This involves identifying
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speech acts (e.g., advising, mitigating, condemning), recognizing intertextual references, and
analyzing the role of metaphor, modality, and persuasive strategies in diplomatic argumentation.
Students are guided to distinguish between propositional and illocutionary functions of language, a
skill essential for interpreting nuanced meanings and intentions in politically sensitive materials [9].

The third pillar, digital learning support, is implemented through the use of Turkish-
language corpora, text annotation software, and virtual discussion platforms. These technological
tools facilitate guided reading, collaborative reflection, and iterative practice, enabling students to
engage with complex discourse in a structured environment. Language data from resources such as
the TS Corpus, official government archives, and multimedia political content allow learners to
identify lexical patterns, syntactic structures, and recurring collocations, thereby enhancing both
reading fluency and critical awareness of stylistic and rhetorical features [1].

By integrating these three pillars, the methodology promotes comprehensive discourse
competence, combining linguistic precision, socio-political understanding, and digital literacy. It
prepares students to analyze, interpret, and respond effectively to authentic Turkish political texts
within academic, diplomatic, and professional contexts.

Learning outcomes are evaluated through a combination of formative and summative
assessment methods, including reflective journals, discourse comprehension tests, and annotated
portfolios of analyzed texts. These assessment tools allow instructors to monitor not only students’
linguistic proficiency but also their ability to engage in critical interpretation and to articulate
intercultural insights. Particular attention is given to students’ capacity to provide informed
commentary on Turkish texts within a broader geopolitical and socio-political context, assessing
both analytical rigor and sensitivity to culturally specific discourse strategies [9].

The integration of these pedagogical strategies equips learners with a comprehensive set of
tools for effective discourse reading in Turkish, fostering the development of advanced interpretive
skills, genre awareness, and intercultural competence. This holistic approach ensures that students
are prepared to navigate complex political and diplomatic texts, enhancing their readiness for
professional engagement in international relations, policy analysis, and cross-cultural
communication [10]. The methodology thus bridges linguistic training and professional
applicability, cultivating the competencies necessary for successful performance in academic,
governmental, and diplomatic contexts.

Results and Analysis

The pilot implementation of the proposed methodology with a cohort of 24 master’s students
in international relations demonstrated substantial improvements in multiple dimensions of Turkish
diplomatic discourse competence. Quantitative assessments indicated enhanced lexical accuracy,
particularly in the correct use of specialized terminology such as bolgesel istikrar (“regional
stability”) and karsiikli menfaat (“mutual benefit”), confirming the efficacy of corpus-based
materials for acquiring professional and context-specific vocabulary [2, 9]. These results suggest
that systematic exposure to authentic texts and targeted vocabulary exercises can significantly
strengthen students’ command of specialized diplomatic language.

Qualitative analysis of student performance in role-playing simulations and task-based
modules further revealed the development of strategic flexibility and pragmatic competence.
Learners effectively employed modal constructions, euphemisms, and culturally coded expressions
characteristic of diplomatic discourse in communicative tasks that demanded subtlety, tact, and
context-sensitive interpretation [1, 9]. These findings are consistent with previous research
highlighting the critical role of discourse analysis and contextualized reading strategies in fostering
deep understanding, intercultural sensitivity, and communicative adequacy in professional political
and diplomatic settings [6, 9]. Collectively, the pilot study underscores the methodological potential
of integrating task-based, functional-discursive, and corpus-supported approaches in the instruction
of foreign-language political discourse.

Reflective journals and intercultural commentary assignments showed growth in
metacognitive and sociocultural awareness. Students critically analyzed the ideological content of
Turkish political discourse, identifying persuasive strategies and culturally coded expressions.
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Comparative tasks, aimed at contrasting Turkish diplomatic discourse with students’ native
languages, fostered sensitivity to intercultural communication differences [3, 5, 9].

The use of digital tools, including corpora and annotation software, supported step-by-step
learning and collaborative reflection. Students reported increased confidence when working with
authentic diplomatic materials and improved skills in tracking collocations and discourse markers,
highlighting the value of technology in specialized language training [1, 7].

Summative assessments and portfolios with annotated texts demonstrated cumulative
learning outcomes. Students not only improved reading fluency but also developed analytical skills
essential for professional activity in diplomacy and international relations. These results confirm the
effectiveness of the proposed methodology and the need for its implementation in broader language
training programs [9, 10].

Discussion.

The pilot study demonstrates that an integrative, competency-based methodology effectively
enhances mastery of Turkish diplomatic discourse among students. Improvements in lexical
accuracy and pragmatic skills confirm the value of authentic corpus materials and task-based
learning [1, 9]. These results align with discourse and intercultural pragmatics theories,
emphasizing the importance of contextualized language learning for professional communication [6,
9].

Growth in metacognitive and intercultural awareness highlights the significance of reflective
tasks that develop not only language skills but also critical understanding of ideological and cultural
nuances in diplomatic texts [3, 5, 9]. The use of digital tools further facilitates learning by providing
access to authentic language practice and encouraging collaborative reflection [1, 7].

Despite positive results, challenges remain in interpreting implicit and culturally specific
aspects of diplomatic discourse, indicating the need for adaptive teaching strategies and ongoing
support, especially in master’s-level preparation [4, 8]. The practical significance of this study lies
in its structured methodology, combining theoretical knowledge with applied teaching methods,
making it directly applicable in foreign language instruction for social and political students.

Overall, this research presents a reproducible and effective model for developing
communicative competence in Turkish diplomatic discourse, equipping students linguistically and
analytically for future careers in diplomacy and international relations [9, 10].

Conclusion.

This study confirms that a competency-oriented, practice-focused methodology significantly
enhances mastery of Turkish diplomatic discourse among master’s students in social and political
fields. The use of authentic materials, corpus linguistics, and task-based learning strengthens lexical
and pragmatic skills necessary for professional communication.

Reflective and intercultural components foster critical understanding of the ideological
foundations and cultural nuances embedded in diplomatic language. Integration of digital tools
enhances learner autonomy and supports stepwise skill development.

From a practical perspective, this research provides foreign language instructors with a
detailed, evidence-based approach to teaching diplomatic discourse, allowing the design of targeted
curricula that cover both linguistic and sociocultural components. Thus, this methodology fills a
significant gap in diplomatic workforce training and supports successful participation of students in
international political and diplomatic activities.
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WETEJ TIIIHAE JUCKYPC OKBITY/AbIH OJICTEMECI: 9JEYMETTIK KOHE
CASICU MAMAH/IBIKTAP CTYJIEHTTEPIHE TYPIK TIJIIH OKBITY,
MATHCTPATYPA JIEHTEMI

XaJjiesa Arnyp
On-Papabu arbiHaars! Kazak yaTThIK yHUBepcuTeTi, AnMaThl K., KaszakcTas.
e-mail: aknur h@mail.ru

AnHoTtauus. Kazipri reocasicu »arjgail ascblHAa TYPIK JUIUIOMATHSUIBIK JHCKYpChIHA
MEHrepy XaJbIKapajblK KaTbIHACTAp CalachlHIaFbl MaMaHAap YIIIH MaHBI3/bl JaFblIapAbH Oipi
Oonbin TaObLIanbl. TYypKUSHBIH >kahaHIBIK CasiCU KOHE SKOHOMHKAJIBIK YIepicTepleri peiiHiH
apTybl KociOM JeHreWje Typik TUIIHIE KapbIM-KaTbIHAC jkKacay KaKeTTUNIIH KyweWrtyne. byn
3epTTeyle KociOM MakcaTTarbl IIET TUIIH OKBITYIbIH TEOPHSUIBIK JKOHE MPAKTUKAJIBIK
KypamaacTapblH OipiKTipeTiH KOMMYHMKATHUBTIK KY3bIPETTUIIKTI JaMBITyFa apHaJfaH KelIeH]l
oliCTEME YCHIHBLIAIBI.

OpicreMe  Kaszipri 3aMaHfbl  [EJArOrMKalblK  TOCUIIEpre  HEeTI3JeNreH:  KOpIyc
JMHTBUCTHKACKHI, JAUCKYPC Taiaybl, MOACHUETAPANIBIK IparMaTHKa >XoHE pPe(ICKCHBTI OKBITY.
OkpITy1a pecMH KOMMIOHUKE, Oacriace3 xabapiaManapbl MeH casicl OastHiamasap CUSKThI IbIHAMbI
(ayTeHTTi) MaTepuaniap Kojaaansiaasl. Kemnect...

Opicreme XaJbIKapajblK KaTbIHACTAp MaMaHIbIFbl OOMBIHIIA OKUTHIH 24 MarucTpaHTKa
TOXKIpHOE JKY3iHAEC ChIHAIABL. Makcarka HEri3[IeJreH TalchlpMaiap, pPOJAIK OWBIHAApD KoHE
UGPIBIK OIpJIeCKeH KYMBIC KYpajJapblH NaijlanaHy HOTHUXKECIHIE CTYAECHTTEPAIH JIEKCHUKAJbIK
JONJIIr], TParMaTUKAIBIK HMKEMIUTITT KOHE OJI€YMET-TIK-MOJACHH CEe3IMTANIBIFBl  alTapiIbIKTail
xakcapranbl Oaiikanael. Ctyaentrep bolgesel istikrar (aliMmakThIK TypakThUTbIK), karsilikli menfaat
(e3apa Mynne) CHUSKTBI TIPKECTEp MEH IUIUIOMATHSIIBIK YCTaMIBUIBIKTBI OUTTIPETIH MOJIajIbbl
KYpbUIBIMIAp bl THIM/I KOJIIaHa ajijibl.

3epTTey HOTHXKENepl KOpPCEeTKeHAEH, OyJI HMHTerpamusIaHFaH, TOXKIpuOere OarbITTalFaH
TOCUT TIAMIK KY3BIPETTUIIKTI apTTHIPBINT KaHa KOHMai, MeTaTaHbIMJBIK >KOHE MOJCHHMETapasbIK
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CaHaHBl KaJBINTACTBIPAABI. OMICTEME TUILUIOMATTap MEH XallbIKapallblK cascaT MaMaHIapbiH
nasipiayra OarbITTaiFaH OiaiM Oepy OarapiaManapsl YIIH KYHABI Kypai 0oJia ajmabl.

Tyiiin ce3aep: IUIIIOMATHSIIBIK JUCKYPC, TYPIK TiJi, KOMMYHHKATHUBTIK KY3BIPETTLIIK,
IMCKYpPC TallZaybl, MOJICHHUETAPATIBIK KOMMYHUKAIIHS, TAalIChIpMara HETi3J1e/ITeH OKBITY.

METOAUKA OBYYEHUSA JTUCKYPCY HA HHOCTPAHHOM A3BIKE:
INPEINIOJABAHUE TYPEIKOI'O A3BIKA CTYJAEHTAM COIIMAJIBHbBIX U
HNOJIMTHYECKUX CIEIMUAJIBHOCTEN, MATUCTPATYPA

XaJjiesa Arnyp
Ka3zaxckuii HallMoOHaIBHBIN YHUBEPCUTET UMEHH alb-Dapadu,r. Anmarsl, KazaxcraH.
e-mail: aknur h@mail.ru

AHHOTanusi. B COBpEMEHHOM TI€ONOJUTUYECKOM KOHTEKCTE OBJAJEHUE TYPELKUM
JIUIJIOMAaTHYECKUM JIUCKYPCOM SIBJISIETCSl KJIFOUEBBIM HAaBBIKOM JUISL CHELMAIMCTOB B 00JacTh
MEXIyHapoAHbIX OTHomeHu. Pactymas ponp Typuuu B T17100anbHBIX MOJIMTUYECKUX U
HKOHOMHMUECKUX IMpOlleccax YyBEINYMBAET MOTPEOHOCTh B MPO(decCHOHATbHOW KOMMYHHUKALUU Ha
TYpELKOM sI3bIKe. B 1aHHOM Hcclie[oBaHUM IpeIaracTcsi KOMIUIEKCHAsE METOIMKa (POpMUPOBAHUS
KOMMYHHMKaTUBHOM KOMIIETCHLIMH, HHTETPUPYIOIIAs KaK TEOPETUYECKUE, TaK U INPAKTUYECKUE
KOMITOHEHTbI 00yUY€HHs] HHOCTPAHHOMY SI3bIKY JIJISl CIIELIMAJTIbHBIX LIeJIeH.

MeTtoauka OCHOBaHAa Ha COBPEMEHHBIX II€IAarOrMYECKHX IMOJAXO0JaX, BKIIOUYAs KOPILYyCHYIO
JMHTBUCTHKY, IHCKYpC-aHAJU3, MEXKYJIbTYPHYIO MNparMaTuky W pediuekcuBHOE oOydeHue, ¢
HCIOJIb30BAHUEM AyTCHTUYHBIX MaTepPHAJIOB, TAKUX KakK O(UIIHaIbHbIE KOMMIOHHKE, ITPECC-PETU3bl
u nonutuyeckue peun. Ocodoe BHUMaHUE YAENAETCS Pa3BUTHIO NPAarMaTUUECKUX U PUTOPHUUECKHUX
HaBBIKOB, HEOOXOMUMBIX [UIl BEICHUS MEPEroBOpOB, MyOIMYHBIX BBICTYIUIGHUH M BeACHUSA
o(unmanbEHON NePEnCKH.

Meroauka Obiia ampobupoBaHa Ha rpynne u3 24 MarucTpaHTOB I10 HAIPaBICHUIO
«MexayHapoaHble OTHOLIEHU». Mcnonp30Banue 3a1aHuii HA OCHOBE BBINIOJIHEHUS IPAKTHUUECKUX
3aja4, PpOJIEBBIX WIP W HUHCTPYMEHTOB IM(PPOBOr0 B3aUMOJECHCTBUA IPOAEMOHCTPUPOBAIIO
3HAYUTENIbHOE  YJIy4YIIEHHWE  JIEKCMYECKOM  TOYHOCTH,  IparMaTH4ecKod  THUOKOCTH U
COLMOKYJIBTYPHOU 4yBCTBUTENBHOCTH. CTyIeHTHI 3()(PEKTUBHO UCIONB30BANIM TaKUE BBIPAXKEHUS,
kak bolgesel istikrar (pernonanbHas crabunbHOCTh) M karsilikli menfaat (B3ammuasi BbIrosga), a
TaK)K€ MOJIAJIbHBIE KOHCTPYKIIMU JJIsl BBIPQXKEHUS JUIUIOMATHYECKOM CIEP)KaHHOCTH.

Pesynprarel mOKa3bpIBarOT, YTO TAKOW WHTETPATUBHBINA, OPUEHTHUPOBAHHBIM Ha IPAKTHKY
MIOJIXOJI MOBBIIIAET S3bIKOBYIO KOMIIETEHIIMIO M Pa3BUBAET METAKOTHUTHUBHYIO U MEXKYJIBTYPHYIO
OCBEJIOMJIEHHOCTb, YTO JENAET JaHHYI0 METOJUKY LIEHHBIM MHCTPYMEHTOM JUIsl 00pa30BaTeIbHBIX
[IporpaMM, HamnpaBi€HHBIX Ha TMOATOTOBKY JUIUIOMAaTOB W CHEIHUAJIUCTOB B o01actu
MEXTyHapOAHON MOJUTHKU.

KutoueBble cioBa: AMIUIOMAaTHUYECKUH JUCKYpPC, TYPELKHH S3bIK, KOMMYHHMKATHBHAs
KOMIIETEHIHs, JUCKYpC-aHalIN3, MEXKKYJIbTYpHas KOMMYHUKaIMs, 00yueHHe Ha OCHOBE 33/1aHUH.
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