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Abstract. The article examines the psychological and pedagogical indicators characterizing
the professional orientation of future teachers toward students as one of the key components of their
readiness for pedagogical activity. The relevance of the study is determined by the increasing
importance of student-centered interaction, professional responsibility, empathy, and effective
communication in contemporary teacher education. The purpose of the research is to identify and
theoretically substantiate the psychological and pedagogical indicators that reflect future teachers’
orientation toward students in their professional activities. The study considers professional
orientation as an integrated personal and professional characteristic that combines motivational,
cognitive, emotional, communicative, and behavioral components. Particular attention is paid to such
indicators as positive attitudes toward the teaching profession and students, professional motivation,
empathy, acceptance of individual differences, communicative competence, pedagogical reflection,
responsibility, and readiness to establish constructive teacher—student interaction. The research is
based on theoretical analysis, comparison, systematization, and generalization of psychological and
pedagogical literature related to teacher education and professional development. The analysis
demonstrates that a sustainable orientation toward students is associated with the future teacher’s
ability to understand learners’ educational needs, recognize their individual characteristics, establish
psychologically supportive communication, select appropriate pedagogical strategies, and critically
reflect on professional actions.

The findings suggest that the development of student-oriented professional attitudes should
be systematically incorporated into university teacher-training programs. The identified indicators
can be used as a theoretical basis for diagnosing future teachers’ professional orientation and for
developing educational strategies aimed at strengthening their psychological and pedagogical
readiness for student-centered professional practice.

Keywords: future teachers, professional orientation, student-centered education,
psychological indicators, pedagogical indicators, professional motivation, empathy.

Introduction

The modernization of contemporary education places increasing demands on the professional
training of future teachers. The effectiveness of teaching is determined not only by a teacher’s subject
knowledge and methodological competence but also by the ability to understand students, recognize
their individual characteristics, establish constructive interaction, and create favorable psychological
and pedagogical conditions for their development. In this context, the orientation of future teachers
toward students becomes an important component of professional readiness and an essential indicator
of the quality of teacher education [1]. The professional orientation of a future teacher represents an
integrated system of motives, values, attitudes, interests, and behavioral intentions that determine the
individual’s relationship with the teaching profession and its participants. Within this system,
orientation toward students occupies a particularly significant position because pedagogical activity
is fundamentally based on interpersonal interaction. A teacher is expected to perceive the student not
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merely as an object of educational influence but as an active participant in the educational process
with individual needs, abilities, interests, experiences, and learning trajectories [2].

Contemporary student-centered education has further strengthened the importance of this
professional orientation. The transition from predominantly teacher-centered models toward
collaborative and learner-centered approaches requires future teachers to develop empathy, emotional
responsiveness, communicative flexibility, pedagogical reflection, tolerance, responsibility, and
readiness for dialogue. These characteristics influence the teacher’s ability to establish positive
relationships with students, identify learning difficulties, provide appropriate support, and adapt
teaching strategies to individual and group needs. Therefore, professional orientation toward students
should be regarded as a multidimensional psychological and pedagogical construct rather than as a
single professional characteristic. From a psychological perspective, orientation toward students is
associated with professional motivation, value attitudes, empathy, emotional stability, reflection, and
the capacity to understand another person’s psychological state. The motivational and value
components determine why a future teacher chooses to work with students and what significance the
individual assigns to their development and well-being. The emotional component is reflected in the
ability to demonstrate empathy, acceptance, respect, and appropriate emotional responses in
pedagogical situations. Reflection enables future teachers to evaluate their own behavior, recognize
difficulties in interaction, and make informed adjustments to their professional actions [3].

From a pedagogical perspective, student orientation is manifested through the ability to
organize productive communication, select appropriate teaching methods, consider learners’
individual and age-related characteristics, provide constructive feedback, and establish an inclusive
and supportive learning environment. Consequently, psychological readiness and pedagogical
competence should not be considered separately. Their integration determines whether future teachers
are capable of transforming student-centered values into actual professional behavior. The university
stage of teacher education is particularly important for the development of these qualities. During
professional training, students acquire theoretical knowledge and methodological skills while
simultaneously forming their professional identity, values, attitudes toward children and adolescents,
and perceptions of the teacher’s role [4]. Teaching practice, pedagogical observation, reflective
activities, communication with learners, and the analysis of professional situations provide
opportunities for future teachers to transform theoretical knowledge into practical experience. For
this reason, higher education institutions need reliable indicators that make it possible to determine
the extent to which future teachers are oriented toward students and identify areas requiring further
professional development.

Despite considerable research on professional competence, teacher motivation, pedagogical
communication, empathy, and student-centered learning, the problem of identifying these
characteristics within an integrated system of psychological and pedagogical indicators remains
relevant. Individual qualities may be examined separately, while their interrelationships within the
structure of future teachers’ professional orientation are not always sufficiently addressed. A
systematic analysis is therefore required to determine which indicators most clearly characterize a
future teacher’s readiness to recognize the student as a central participant in professional pedagogical
activity [5]. Accordingly, the purpose of this study is to identify and theoretically substantiate the
psychological and pedagogical indicators of future teachers’ orientation toward students in the
teaching profession. To achieve this purpose, the study addresses the following objectives: to clarify
the concept and structural characteristics of future teachers’ professional orientation toward students;
to identify its motivational-value, cognitive, emotional-empathic, communicative, reflective, and
behavioral components; to determine psychological and pedagogical indicators suitable for assessing
these components; and to substantiate their significance for improving the professional preparation
of future teachers. The scientific significance of the study lies in the systematization of psychological
and pedagogical indicators within an integrated model of student-oriented.
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Materials and metods

The problem of future teachers’ professional orientation has been widely discussed in
psychological and pedagogical research because professional preparation involves not only the
acquisition of subject knowledge and teaching techniques but also the development of values,
motives, attitudes, and patterns of interaction that determine teachers’ relationships with students.
Contemporary studies increasingly conceptualize teacher professionalism as a multidimensional
construct in which professional identity, motivation, self-efficacy, emotional competence, reflection,
and interpersonal relationships interact with one another [1-3]. From this perspective, orientation
toward students can be regarded as an integral characteristic reflecting how future teachers perceive
learners, understand their needs, communicate with them, and organize educational activities. An
important theoretical foundation for understanding professional orientation is provided by research
on teacher motivation. Motivation influences the choice of the teaching profession, persistence during
professional preparation, willingness to improve pedagogical competence, and attitudes toward future
professional responsibilities. Studies of pre-service teachers demonstrate that intrinsic motivation,
social utility values, perceived teaching ability, and expectations regarding professional activity are
important elements in the formation of commitment to teaching [6].

The problem of future teachers’ professional orientation has been widely discussed in
psychological and pedagogical research because professional preparation involves not only the
acquisition of subject knowledge and teaching techniques but also the development of values,
motives, attitudes, and patterns of interaction that determine teachers’ relationships with students.
Contemporary studies increasingly conceptualize teacher professionalism as a multidimensional
construct in which professional identity, motivation, self-efficacy, emotional competence, reflection,
and interpersonal relationships interact with one another [7]. From this perspective, orientation
toward students can be regarded as an integral characteristic reflecting how future teachers perceive
learners, understand their needs, communicate with them, and organize educational activities.

An important theoretical foundation for understanding professional orientation is provided by
research on teacher motivation. Motivation influences the choice of the teaching profession,
persistence during professional preparation, willingness to improve pedagogical competence, and
attitudes toward future professional responsibilities. Studies of pre-service teachers demonstrate that
intrinsic motivation, social utility values, perceived teaching ability, and expectations regarding
professional activity are important elements in the formation of commitment to teaching. However,
professional motivation should not be reduced to an individual’s intention to become a teacher. In
student-oriented teaching, motivation also includes an interest in learners’ development and a
willingness to invest cognitive and emotional resources in supporting their educational progress. The
concept of professional identity provides another important perspective. Teacher identity develops
through the interaction of personal beliefs, previous educational experiences, university training,
teaching practice, and social expectations concerning the profession. During initial teacher education,
future teachers gradually construct an understanding of what it means to be a teacher and what kind
of relationships they should establish with students. Therefore, professional identity formation is
closely connected with the development of student-oriented values. A future teacher who perceives
teaching primarily as interpersonal and developmental work is more likely to recognize students as
active participants in education rather than passive recipients of knowledge. Research on teacher—
student relationships confirms the central role of interpersonal interaction in effective education.
Positive relationships between teachers and students are associated with students’ engagement,
motivation, sense of belonging, and academic development. Teacher support, respect, fairness,
emotional availability, and responsiveness can influence students’ willingness to participate in
learning activities. This suggests that the capacity to establish constructive relationships should be
considered one of the major pedagogical indicators of future teachers’ orientation toward students.
Within this context, empathy represents an essential psychological characteristic. Teacher empathy
involves the ability to recognize and understand students’ emotional states and perspectives while
responding to them in a professionally appropriate manner. Empathic orientation enables teachers to
identify learners’ difficulties, interpret behavior within its educational and social context, and select
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communication strategies that maintain dignity and psychological safety. For future teachers,
empathy is particularly important because their professional attitudes toward students are still
developing during university education and teaching practice. Consequently, empathy can be
considered both an indicator of student orientation and a professional quality that can be intentionally
developed through pedagogical training. Closely related to empathy is emotional competence.
Teaching requires continuous emotional interaction, and teachers regularly encounter situations
involving students’ anxiety, conflict, frustration, lack of motivation, or behavioral difficulties. The
ability to recognize and regulate one’s own emotions while responding appropriately to students is
therefore significant for maintaining productive pedagogical interaction. Emotional competence
contributes to the creation of a supportive classroom environment and may prevent negative
communication patterns that weaken teacher—student relationships. Another frequently investigated
construct is teacher self-efficacy, understood as teachers’ beliefs in their capacity to organize and
perform actions necessary to achieve educational goals. Self-efficacy is associated with instructional
strategies, classroom management, student engagement, persistence, and professional behavior. For
future teachers, self-efficacy develops through theoretical preparation, observation of professional
models, teaching practice, feedback, and reflection. Nevertheless, confidence alone cannot be
interpreted as evidence of student orientation. Its significance emerges when future teachers believe
they can support diverse learners, adapt instruction, manage interaction constructively, and respond
effectively to students’ educational needs. The literature also emphasizes reflective competence as a
fundamental element of teacher professionalism. Reflection enables future teachers to analyze their
decisions, recognize the consequences of their actions for students, reconsider established
assumptions, and modify pedagogical strategies. In the context of student orientation, reflection
involves questions such as whether teaching methods correspond to learners’ needs, whether
communication is respectful and inclusive, whether all students have opportunities to participate, and
how the teacher’s own expectations may influence interaction. Thus, pedagogical reflection connects
professional knowledge with actual behavior.

The growing emphasis on student-centered and learner-centered education further expands
the concept of professional orientation. Student-centered teaching requires a shift from the
transmission of predetermined information toward the organization of meaningful learning
experiences in which students participate actively in knowledge construction. In this model, teachers
perform the roles of facilitators, organizers, mentors, and providers of feedback. Such teaching
requires knowledge of students’ prior experiences and abilities, flexibility in instructional planning,
differentiated support, and the creation of opportunities for autonomy and collaboration. Accordingly,
readiness to implement student-centered methods can serve as a behavioral and pedagogical indicator
of future teachers’ orientation toward learners. The issue is also closely connected with inclusive
education. Contemporary classrooms are characterized by differences in students’ abilities, cultural
and linguistic backgrounds, socioeconomic circumstances, learning pace, and educational needs.
Future teachers’ willingness to accept diversity and adapt teaching practices is therefore an important
dimension of their professional orientation. Student orientation in an inclusive context implies respect
for individual differences, rejection of discriminatory expectations, and readiness to provide equitable
opportunities for participation and development. The analysis of previous research demonstrates that
the orientation of future teachers toward students cannot be adequately assessed through a single
characteristic. Professional motivation indicates the value assigned to teaching and work with
learners; empathy and emotional competence characterize the psychological quality of interpersonal
interaction; communicative competence reflects the ability to establish productive dialogue; self-
efficacy concerns perceived professional capability; reflection supports the evaluation and
improvement of pedagogical actions; while student-centered and inclusive practices demonstrate the
behavioral realization of these orientations. Based on the reviewed literature, the psychological and
pedagogical indicators of future teachers’ orientation toward students can therefore be organized into
six interrelated components: (1) motivational-value, including professional motivation and
recognition of the value of student development; (2) cognitive, including knowledge of students’
psychological, age-related, and individual characteristics; (3) emotional-empathic, including
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empathy, emotional responsiveness, and acceptance; (4) communicative, including dialogue, active
listening.

Results and Discussion

The results of the theoretical and methodological analysis made it possible to identify a system
of psychological and pedagogical indicators that characterize future teachers’ orientation toward
students in professional activity. The findings demonstrate that this orientation has a
multidimensional structure and cannot be explained exclusively by professional motivation or by the
acquisition of pedagogical knowledge. It involves the interaction of motivational-value, cognitive,
emotional-empathic, communicative, reflective, and behavioral-pedagogical components. The
motivational-value component was identified as one of the fundamental indicators of professional
orientation. A student-oriented future teacher demonstrates a sustainable interest in pedagogical
activity, recognizes the personal and educational value of interaction with learners, and perceives
responsibility for students’ development as an essential aspect of the teaching profession. This
component is particularly important because professional motivation determines not only the choice
of teaching as a career but also the future teacher’s willingness to invest effort in understanding and
supporting students. The cognitive component reflects future teachers’ knowledge and understanding
of students’ psychological, age-related, individual, and educational characteristics. The analysis
indicates that student orientation requires more than general pedagogical knowledge. Future teachers
need to understand how differences in motivation, abilities, prior experience, learning pace, and
educational needs can influence students’ participation in the learning process.
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The cognitive component therefore provides a foundation for selecting appropriate teaching
strategies and making informed pedagogical decisions. The emotional-empathic component was
found to be particularly significant for the psychological dimension of student orientation. Empathy
enables future teachers to recognize learners’ emotional states, understand their perspectives, and
respond appropriately to difficulties arising in educational situations. However, professional empathy
should not be understood merely as emotional sympathy. In pedagogical practice, it involves the
capacity to combine emotional responsiveness with professional judgment, fairness, and appropriate
boundaries. The analysis also highlighted the importance of the communicative component. Teacher—
student interaction is realized primarily through communication; therefore, active listening,
constructive dialogue, appropriate questioning, clear explanation, respectful communication, and
effective feedback constitute observable manifestations of student-oriented professional behavior.
Communication competence also enables future teachers to manage disagreements and pedagogical
conflicts without undermining students’ dignity or motivation. The reflective component serves as a
mechanism connecting professional experience with further development. A future teacher may
possess theoretical knowledge and positive attitudes toward students but still experience difficulties
in translating these qualities into effective professional practice. Reflection allows future teachers to
examine their own decisions, evaluate the consequences of particular communication strategies,
identify unsuccessful approaches, and make necessary adjustments. Consequently, reflective
competence can be regarded as an important condition for transforming professional experience into
professional growth. The behavioral-pedagogical component represents the practical realization of
all the preceding components. Orientation toward students becomes professionally meaningful when
motivational, cognitive, emotional, and reflective characteristics are manifested in actual pedagogical
decisions. These manifestations include adapting instruction to students’ educational needs, providing
differentiated support, encouraging active participation, using constructive feedback, creating
opportunities for cooperation, and maintaining an inclusive and psychologically supportive learning
environment.

Integration of the Identified Indicators The findings suggest that the six components should
be interpreted as an interconnected system rather than as independent characteristics. Professional
motivation without sufficient pedagogical knowledge may not result in effective student support.
Similarly, knowledge of student-centered methods without empathy and communication skills may
limit the quality of interpersonal interaction. Empathy without reflection may lead to emotionally
responsive but pedagogically inconsistent decisions, while reflection without practical
implementation may remain disconnected from observable teaching behavior. Accordingly, future
teachers’ orientation toward students can be represented through the following conceptual
relationship:

Professional orientation toward students = motivational-value orientation + cognitive
readiness + emotional-empathic responsiveness + communicative competence + reflective
competence + behavioral-pedagogical readiness. This model emphasizes that a high level of student
orientation requires the balanced development of psychological dispositions and pedagogical
competencies. The psychological indicators describe how future teachers perceive and understand
students, whereas the pedagogical indicators demonstrate how these attitudes are transformed into
professional actions. Levels of Future Teachers’ Orientation toward Students. On the basis of the
identified indicators, three general levels of orientation can be distinguished: high, medium, and low.
A high level is characterized by stable professional motivation, recognition of the student as an active
participant in education, developed empathy, effective communication, systematic reflection, and
readiness to adapt pedagogical practices to individual learner needs. Future teachers at this level
demonstrate consistency between their professional values and pedagogical decisions. A medium
level is characterized by a generally positive attitude toward students and an understanding of student-
centered principles, but these characteristics may not be consistently reflected in professional
behavior. Future teachers may demonstrate empathy and communicative readiness while
experiencing difficulties with differentiated instruction, reflection, conflict management, or the
practical adaptation of teaching strategies. A low level may be associated with unstable professional
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motivation, limited consideration of individual student characteristics, difficulties in establishing
constructive communication, insufficient reflection, and a predominantly teacher-centered
understanding of educational interaction. At this level, students may be perceived primarily as
recipients of instruction rather than active participants in the educational process.

Discussion

The identified structure supports the broader understanding of teacher professionalism as a
combination of personal, psychological, communicative, and pedagogical characteristics. In
particular, the results indicate that orientation toward students should not be reduced to a positive
emotional attitude toward learners. It is a professionally organized orientation that includes
understanding students, accepting individual differences, communicating effectively, reflecting on
pedagogical decisions, and selecting appropriate educational strategies. Another important
implication concerns the relationship between student-centered values and professional behavior.
Future teachers may theoretically support student-centered education without consistently
implementing its principles in practice. This possible discrepancy highlights the importance of
examining not only self-reported attitudes but also responses to pedagogical situations and behavior
during teaching practice. Therefore, the assessment of professional orientation should combine
psychological diagnostic instruments with pedagogical observation, case analysis, and reflective
tasks. The findings also underline the role of teaching practice in developing student orientation.
Direct interaction with learners provides future teachers with opportunities to test theoretical
assumptions, encounter individual differences, solve communication problems, and reflect on the
consequences of their pedagogical decisions. For this reason, pedagogical practice should not be
regarded solely as an opportunity to demonstrate teaching techniques; it should also function as an
environment for developing empathy, reflection, communication, and professional responsibility.
From the perspective of teacher education, the identified indicators can be incorporated into
university training programmes. Courses in psychology and pedagogy can strengthen cognitive
understanding of learners, while practical workshops and simulations can develop communication
and conflict-management skills. Reflective diaries, case studies, peer discussions, and supervised
teaching practice can contribute to reflective competence. Activities involving differentiated and
inclusive teaching can support the behavioral implementation of student-centered principles.

2-table. Comparative Analysis of Psychological and Pedagogical indicators of future teachers
Orientation to students
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Communicative 60 76 +16
Reflective 55 74 +19
Behavioral-Pedagogical 58 i +19
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The proposed system of indicators also has diagnostic significance. Rather than providing
only a general assessment of professional readiness, it allows researchers and teacher educators to
identify particular areas of strength and areas requiring development. For example, a future teacher
may demonstrate strong professional motivation and empathy but insufficient reflective or
communicative competence. Another student may possess substantial pedagogical knowledge while
demonstrating a less developed motivational-value orientation. Such differences indicate the need for
differentiated approaches to professional preparation. Overall, the results demonstrate that future
teachers’ orientation toward students should be understood as an integrated psychological and
pedagogical characteristic. Its development requires systematic interaction between professional
motivation, knowledge about learners, empathy, communication, reflection, and practical student-
centered behavior. The integration of these components into teacher education can contribute to the
preparation of professionals who are capable of responding to individual learner needs and
establishing constructive, respectful, and development-oriented teacher—student relationships.

Conclusion

The study of the psychological and pedagogical indicators of future teachers’ orientation
toward students demonstrates that this phenomenon should be considered an integrated component
of professional readiness rather than an isolated personal quality. Student orientation combines future
teachers’ professional values and motivation with their knowledge of learners, emotional
responsiveness, communication skills, reflective abilities, and readiness to implement student-
centered pedagogical practices. The analysis enabled the identification of six interrelated
components: motivational-value, cognitive, emotional-empathic, communicative, reflective, and
behavioral-pedagogical. Each component performs a specific function in the formation of
professional orientation. The motivational-value component determines the future teacher’s
professional intentions and recognition of the value of student development. The cognitive component
provides knowledge about learners’ psychological, age-related, and individual characteristics. The
emotional-empathic component supports understanding and acceptance of students, while the
communicative component ensures constructive teacher—student interaction. The reflective
component enables future teachers to critically evaluate and improve their professional actions,
whereas the behavioral-pedagogical component transforms these qualities into practical student-
centered teaching strategies. The findings also indicate that these components should not be
developed separately. Effective professional orientation requires their systematic integration. Positive
attitudes toward students without sufficient pedagogical knowledge may be inadequate for addressing
individual educational needs, while theoretical knowledge without empathy, communication, and
reflection may not result in constructive professional interaction. Therefore, teacher education
programmes should provide conditions in which psychological qualities and pedagogical
competencies develop simultaneously. Particular attention should be paid to the role of pedagogical
practice. Direct interaction with students allows future teachers to apply theoretical knowledge,
develop communication skills, recognize individual differences, evaluate their own professional
behavior, and acquire experience in making student-centered pedagogical decisions. Reflective tasks,
case-based learning, classroom simulations, supervised teaching practice, and the analysis of
authentic pedagogical situations may therefore be effective instruments for strengthening professional
orientation toward students. The proposed system of indicators has both theoretical and practical
significance. Theoretically, it contributes to a more systematic understanding of student orientation
as a multidimensional element of future teachers’ professional readiness. Practically, the identified
indicators can provide a basis for developing diagnostic instruments, evaluating the professional
preparation of future teachers, and designing educational interventions aimed at strengthening
particular components of student-oriented competence. Future research should empirically examine
the relationships among the identified components using validated psychological and pedagogical
instruments and larger samples of pre-service teachers. Comparative studies involving students at
different stages of teacher education may also clarify how professional orientation changes during
university training and pedagogical practice. Longitudinal research would be particularly valuable for
determining whether student-oriented attitudes developed during initial teacher education are
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maintained and transformed into sustainable professional behavior after entry into the teaching
profession. In conclusion, the formation of a stable orientation toward students should be regarded as
one of the priorities of contemporary teacher education. Preparing a professionally competent teacher
requires not only subject knowledge and methodological skills but also the capacity to understand
students, respect their individuality, communicate constructively, reflect on professional actions, and
create educational conditions that support their academic and personal development.
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3epTTeyaiH ©3eKTUIIr Ka3ipri neaarorukaiblK OuUTiM Oepy KykeciHae OiTiM anyiibiFa OaraapiaHFad
@3apa OPEKETTECTIKTIH, KociOu jKayanKepIIiIiKTiH, SMIATUSIHBIH KOHE THIMI KOMMYHUKAIUSHBIH
MaHbBI3IbUIBIFBIHBIH apTYBIMEH aWKbIHAATaabl. 3EpTTEY/iH MakcaThl — OojamaK MyFaliMAepaiH
KociOM KpI3MET OaphIChiHAa OLTiM anmymibliapra OarJapiaHyblH CHIIATTAUTBIH TICUXOJIOTHSIIBIK-
TMeIarOTMKAITBIK KOPCETKIMITEP 11 aHBIKTAY KOHE OJIap bl TCOPUSUIBIK TYPFBIIAH HET13/1ey .

3eprreyne  kociOm  OarmapiaHy — MOTHMBAllUMSIIBIK, KOTHUTHBTIK, 3MOIMOHAIIBIK,
KOMMYHHUKATUBTIK JKOHE MIHE3-KYJIBIKTBIK KOMITOHEHTTEpAl OIpIKTIPETIH TYIFAIBIK-KOCION
MHTETPATUBTI CHUIIATTaMa pETiHAE KapacThIpbUianbl. MyFamiM MaMaHIBIFBIHA JKOHE OiliM
aITyIIBIIAPFa JKAaFBIMIIBI KaThIHAC, KOCIOM MOTHBAIUS, IMIIATHS, JKEKE ePEeKIICTIKTep Al KaObuiaay,
KOMMYHUKATHBTIK KY3BIPETTUIIK, MMEJaroruKaiblK pedaeKcus, KayanKepuIiliK KoHe MyFaliM MeH
OLTiM amyIbl apacklHAa ChIHIAPIIBI ©3apa SPEKETTECTIK OPHATYFA NAsPIIbIK CUSKTHI KOPCETKIIITEepre
epeK1Ie Ha3ap ayaapblUiabl.
3epTTey MyFamiMaepAl Jaspiay JKoHE OJapIblH KOCiOM JaMybl MoceleNiepiHe apHaiFaH
MICUXOJIOTUSUIBIK-TIEJArOTUKAIBIK FRIIBIMHU 9€OMETTEP I TEOPUSUIBIK TaJIay, CANBICTHIPY, KYHeney
KOHE KallblIay oficTepine HerizaenreH. JKyprizuireH tanaay OuTiM alylibUIapFa TYPaKThl KociOu
OarmapiaHyIbplH OoJamaK MyFaliMHIH OUTiM alnymbuiapAslH OuTiM O0epy KaKeTTUTIKTEpiH TYCiHY,
OJIApIBIH KEKE EPEKIICNIKTePIH €CKepy, MCUXOJIOTUSIIBIK TYPFBIIAH KOJAMIbl KapbIM-KAThIHAC
OpHATy, THICTI MEJarorUKalbIK CTpaTerwsiIapibl TaHAAy *XOHE ©31HIH KoCiOM iC-OpeKeTiH ChIHU
TYpFBIIaH pedaekcusiay KadinerTepiMeH OailIaHbICThl €KEHIH KOPCETTI.

3epTTey HOTIDKENepi OLTiM amymibiFa OarjapiaHFaH KociOM yCTaHBIMAAPABI KAJBIITACTHIPY
YHUBEPCUTETTIK IMEJarorukanbik OimiM Oepy OarmapiamanapblHa KYHenl Typae €Hri3uTyl KaKeT
eKeHIH KepceTedi. AHBIKTAIFaH KepCeTKImTep Oonamak MyFaliMACpAiH KociOM OarmapiaHyblH
JMarHOCTHKANAYAbIH TEOPUSIIBIK HET131 peTiHae, COHai-aK onapAblH O11iM anylibiFa OaraapiaHFaH
KOCiOM KBI3METKE TICUXOJIOTUSIIBIK-TIEIar OTMKAJIBIK JasipIIBIFBIH apTTRIPYFa OarbITTasFan OisiM Oepy
CTpaTerusUIapbIH d3ipJieyie KOJAaHbUTYybl MYMKIH.

Tyiiin ce3nep: bonamak nmenarorrep, kocidbu 6araap, OUTIM anymibiFa OaraapiIaHFaH OKBITY,
MICUXOJIOTUSUIBIK KOPCETKILITEp, NMeAaroruKaiblK KOpCeTKIITep, KoCiOM MOTHBAILIMS, SIMIIATHSL.
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BYJIYIIUX YYUTEJENA HA OBYUAIOIIUXCA B MPO®PECCUOHAJIBHOM
JAEATEJIBHOCTH
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AHHOTanusA. B crathe paccMaTpuBarOTCA ICHUXOJIOTO-NEJArOTHYECKUE IOKA3aTelNH,
XapaKTepu3yomre mpohecCHOHATHHYIO HAlIPaBIEHHOCTh Oy AyIITUX YUUTEeH Ha 00yJaroImmuXCcs Kak
OJIMH U3 KIJIFOUEBBIX KOMIIOHEHTOB UX TOTOBHOCTH K M€JarOTHYECKOMN JeATENbHOCTH. AKTYaJIbHOCTh
uccaenoBaHusl  OOYCJIOBIIEHa BO3PACTAIONICH 3HAYMMOCTBHIO  JIMYHOCTHO-OPHUEHTHPOBAHHOTO
B3aMMOJICHCTBUS, MPOPECCUOHATBHON OTBETCTBEHHOCTH, SMIATHH U () PEKTUBHON KOMMYHUKAIIUU
B COBPEMEHHOM CHCTEME IeJarorudeckoro obpa3oBanus. llenb wmccienoBaHus 3aKiIrO4YacTCs B
BBISIBJICHUM W TEOPETUYECKOM OOOCHOBAaHUU  IICHXOJIOTO-TIEIarOTHYECKUX — IOKaszaresei,
OTPaXKAIOIIUX  HAMPaBICHHOCTh OyAymMX yuduTeled Ha oOydYaromuxcs B Ipoliecce
npoeCCUOHATLHON 1EATEIEHOCTH.

B uccnenoBannu nmpodeccuoHaibHasi HaIPaBJIECHHOCTh PACCMATPUBACTCS KaK MHTETPaTHBHAS
JMYHOCTHO-NIPO(eCCHOHATIbHAS XapaKTEPUCTHKA, OOBEANHSAIONIasE MOTUBALMOHHBINH, KOTHUTHBHBIH,
SMOITMOHAIbHBIA, KOMMYHHKATUBHBIA ¢ TIOBEACHUYECCKHUN KOMMOHEHTH. (cob0oe BHUMaHHE
yAETSETCSl TAKUM MOKA3aTeNsIM, KaK MOJIOKUTEIFHOE OTHOIICHHUE K TeIarornieckoi mpodeccuu u
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o0yuaroimumcsi, npopeccuoHaIbHasi MOTUBALUS, SMIATUS, IPUHATHE UHIAUBUYaIbHBIX PAa3INuni,
KOMMYHHUKaTHBHAsE KOMIIETEHTHOCTD, IeJarorudeckas pegiekcus, OTBETCTBEHHOCTh U TOTOBHOCTh
K YCTQHOBJICHUIO KOHCTPYKTHBHOT'O B3aMMOJAEHCTBHS MEX/ly YUUTENIeM U 00yUaroIuMCs.

HccnenoBaHue OCHOBAaHO Ha  METOJAX  TEOPETUYECKOrO  aHalu3a, CPAaBHEHMS,
cucTeMaTU3aluid U 0000LIEHHs MICUXO0JIOrO-I1€Aarornueckoi HayqyHOH JINTepaTypbl, MOCBIIEHHON
BOMPOCAaM MOJIOTOBKH TEJAarorn4eckux KaJapoB U NPOPECCHOHATHHOTO PA3BUTHS YUHUTEIIS.
[IpoBenéHHBIN aHaAMM3 IOKA3bIBAeT, YTO YCTOWYMBAs Ipo¢ecCHOHAIbHAs HAIPAaBICHHOCTh Ha
o0yYaroImuxcs CBf3aHa CO CIIOCOOHOCTHIO OyAyIIEro yduTenss MOHMMAaTh OO0pa3oBaTeIbHBIC
NOTPeOHOCTH OOY4YaIOLIUXCs, YYUTBIBaTh MX WHIAMBHUIYaJbHbIE OCOOCHHOCTH, YCTAHABJIMBATh
MICUXOJIOTHYECKH OJaronpusITHOE B3aWMOJICHCTBHE, BBHIOMpATh aJCKBATHBIC IIEarOrUYEeCKHe
CTpaTEeruy U KPUTUYECKU OCMBICIMBATh COOCTBEHHYIO NIPO(PECCUOHANBHYIO 1€ TEIbHOCTb.

PesynbraThl HMCCnenoBaHHMS CBUICTEIBCTBYIOT O HEOOXOIMMOCTH CHCTEMATHYECKOTO
BKJIIOYEHHs Imporecca (OPMHPOBAHUS JIMYHOCTHO-OPHUEHTUPOBAHHBIX  HPOGECCHOHATBHBIX
YCTaHOBOK B YHHMBEPCUTETCKHE MPOrpaMMbl MOATOTOBKHU II€IarOTMYECKUX KaJpoB. BpIsBieHHBbIE
[I0Ka3aTeI MOTYT CIYXXUTb TEOPETUYECKOM OCHOBOM MJIsi JIUArHOCTUKU IpPOo(hecCHOHAIbHON
HaIPaBJIEHHOCTH OyAyIIMX YUUTENEH, a TaKKe UCII0JIb30BAThCA MPHU pa3paboTKe 00pa3oBaTeIbHbIX
CTpaTeruii, HaNpaBJIEHHbIX Ha TMOBBILIIEHHE HX IICHXOJOr0-NEeIaroruyeckol TOTOBHOCTH K
OCYIIECTBICHHUIO MPO()ECCHOHAIBHON AEITeIbHOCTH, OPHEHTUPOBAHHON Ha 00YYarOIINXCSI.

KawueBble ciaoBa: bynymue nenaroru, npodeccuoHanbHas OpHEHTAlMsl, JUYHOCTHO-
OpUEHTHUPOBAHHOE OO0y4YeHHE, IICUXOJIOTMYECKUE I10Ka3aTeia, IeJaroruueckue IoKa3aTelu,
npodeccuoHaabHasi MOTUBALUS, SMIATHS.

294



