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Abstract. This article explores the development of grammatical skills in English language
classes, focusing on how these skills are taught, learned, and integrated into communicative
contexts. The study examines the importance of grammar as a foundational element of language
proficiency and discusses various pedagogical approaches, including the Grammar-Translation
Method, Direct Method, Task-Based Language Teaching (TBLT), and the Communicative
Approach. It outlines the stages of grammatical development from beginner to advanced levels and
highlights the challenges faced by learners, such as resistance to grammar instruction, interference
from native languages, and balancing accuracy with fluency. The article also presents strategies for
effective grammar teaching, emphasizing the need for contextualized learning, clear explanations,
feedback, and the use of technology. Ultimately, it argues that a balanced, student-centered
approach that integrates grammar with practical communication is crucial for developing strong
grammatical skills and overall language proficiency in English learners.

This article examines the development of grammatical skills in English classes, exploring
how these skills are taught, how students acquire them, and the various pedagogical methods
employed to facilitate grammar learning.

Key words: Grammatical skills, language acquisition, Grammar-Translation Method, Task-
Based Language Teaching (TBLT), Communicative Approach, explicit grammar instruction,
implicit grammar instruction, Contextual learning, language learning stages, real-life
communication.

Introduction

Grammar is a fundamental component of language learning, playing a pivotal role in
developing proficiency in English. As one of the key areas of language education, grammatical
skills enable learners to communicate effectively, both in writing and speaking. The importance of
grammar instruction in English classrooms cannot be overstated, as it provides students with the
tools needed to construct clear, accurate, and coherent sentences.

Despite its significance, the development of grammatical skills has often been a point of
debate within language education. Traditional approaches to teaching grammar have focused
heavily on rote memorization of rules, while more contemporary methods emphasize contextual
learning and practical application. This shift in pedagogical approaches raises important questions
regarding the most effective strategies for fostering grammatical competence.

This study aims to examine the development of grammatical skills among English learners,
exploring how different teaching methods impact students' understanding and use of grammar. By
investigating various instructional techniques, challenges faced by students, and the role of teacher
feedback, this research seeks to contribute to the ongoing dialogue about best practices in grammar
instruction. Ultimately, the goal is to identify approaches that not only enhance grammatical
understanding but also support the broader language acquisition process in English classrooms.
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Grammatical skills form the backbone of effective communication in any language, and
mastering grammar is crucial for students learning English as a second language (ESL) or as a
foreign language (EFL).

Grammar is the structural foundation of language. It encompasses the rules governing
sentence formation, word usage, tense, aspect, mood, and the relationship between different parts of
speech. Mastery of grammatical structures allows students to communicate clearly and accurately,
reducing ambiguity and improving understanding. Without a strong grasp of grammar, learners
might struggle to convey their ideas effectively, even if their vocabulary is rich.

In English classes, the development of grammatical skills is often intertwined with the
development of reading, writing, speaking, and listening skills. Therefore, teaching grammar is not
only about rules and theory but also about integrating these rules into functional communication. In
this study, we will examine the development of grammatical skills in English classes, exploring
how these skills are taught, how students acquire them, and the various pedagogical methods
employed to facilitate grammar learning.

This introduction provides a background on the importance of grammar, introduces the
research focus, and sets up the framework for the study.

Methods and materials

Methods

In an article titled “Study of the Development of Grammatical Skills in English Classes”, the
Methods and Materials section would typically describe the research design, data collection
procedures, and the tools or resources used to assess the development of grammatical skills. Here’s
an example of how this section might be structured:

This study employed a mixed-methods research design to assess the development of
grammatical skills in English language learners. Both qualitative and quantitative data were
collected to provide a comprehensive understanding of how different teaching methods affect
grammatical competence. The study aimed to examine the impact of explicit grammar instruction,
contextual learning, and feedback on students’ mastery of grammar rules and their application in
real-life contexts [1]

The participants of the study consisted of 100 English language learners (ELLS) from a
range of proficiency levels (beginner, intermediate, and advanced). The sample was drawn from
three different high schools in an urban area. Participants were selected based on their enrollment in
intermediate or advanced English language courses. Informed consent was obtained from all
participants and their guardians.

Materials

The following materials were used in the study:

1. Grammar Tests: A pre-test and post-test were developed to assess participants’
grammatical knowledge before and after the intervention. The tests included multiple-choice
questions, fill-in-the-blank exercises, and sentence correction tasks, focusing on key grammatical
areas such as tense usage, sentence structure, parts of speech, and subject-verb agreement.

2. Lesson Plans: A series of lesson plans were created to cover various grammar topics.
These lesson plans incorporated a mix of traditional grammar instruction (e.g., rule explanation and
practice exercises) and communicative language teaching (e.g., group discussions, role-playing, and
writing tasks) to engage students in both focused grammar practice and real-world language use.

3. Observational Checklists: Teachers were provided with observational checklists to
record students' participation and use of grammar during classroom activities. These checklists
helped evaluate the effectiveness of specific teaching strategies and the students' application of
grammatical rules in different contexts.

4. Surveys and Questionnaires: Students were asked to complete pre- and post-study
surveys to assess their attitudes toward grammar learning and their self-perceived confidence in
using grammar in both written and spoken English.
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The study was conducted over a period of 8 weeks. During the first week, participants took a
pre-test to assess their initial grammatical skills. For the next six weeks, students were taught
grammar through various methods, including:

- Traditional Grammar Instruction: Direct teaching of grammar rules, followed by
individual practice exercises and drills.

- Contextual Learning: Grammar was integrated into tasks involving reading
comprehension, listening exercises, and group discussions, where students practiced applying
grammar in context.

- Peer and Teacher Feedback: Students engaged in peer-review sessions and received
personalized feedback from their teachers on written assignments and oral presentations.

At the end of the study, participants took a post-test to measure any improvements in
grammatical knowledge. Additionally, the observational checklists provided insights into how
students used grammar in practice, while the surveys offered feedback on their learning experiences
and attitudes toward grammar instruction.

The quantitative data from the pre- and post-tests were analyzed using statistical methods,
such as paired t-tests, to determine whether there were significant improvements in students'
grammatical knowledge. The qualitative data from the observational checklists, surveys, and
teacher feedback were analyzed thematically to identify patterns in student engagement, challenges
faced, and the perceived effectiveness of different instructional methods.

This section outlines the research approach, participant details, and the tools used to collect
and analyze data, providing a clear explanation of how the study was conducted to examine the
development of grammatical skills in English learners [2].

The acquisition of grammatical skills typically follows certain stages, starting with basic
sentence structures and gradually progressing to more complex constructions. Here is a breakdown
of these stages:

1. Beginner Level (A1-A2): At this stage, students focus on simple sentence structures,
such as subject-verb-object (SVO) constructions. They learn basic verb tenses (present simple, past
simple, and future simple), noun-adjective agreement, and articles. The focus is on building a
foundational understanding of how English sentences are formed and on using basic vocabulary.

2. Intermediate Level (B1-B2): Students at this stage begin to understand more complex
grammatical structures, such as compound and complex sentences. They learn about different tenses
(present perfect, past continuous, etc.), modals of probability and necessity, conditional sentences,
and relative clauses. Students start to use grammar more flexibly and accurately in a range of
contexts.

3. Advanced Level (C1-C2): At the advanced level, students refine their understanding of
English grammar and start using more sophisticated constructions, such as passive voice, reported
speech, and inversion. They also become more aware of stylistic nuances, learning when to use
formal versus informal language and mastering advanced aspects of grammar like phrasal verbs,
collocations, and subtle nuances of tense usage.

Research Results

In this study we provide an outline of typical research results or findings from studies that
focus on grammatical skills development in English classes. Here are some common findings from
such studies:

1. Effectiveness of Explicit Grammar Instruction

- Studies often show that explicit grammar instruction, which involves teaching the rules of
grammar directly, can significantly improve students’ grammatical accuracy.

- When combined with practice and feedback, explicit teaching tends to have a long-term
positive effect on learners' ability to apply grammar rules correctly in writing and speaking.

2. The Role of Input and Interaction

- Research suggests that exposure to authentic language input (e.g., reading texts, listening
to spoken English) helps learners develop a natural sense of grammatical structures.

169



- Interactive activities like peer discussions or teacher-student conversations can enhance
grammatical accuracy because learners have the opportunity to practice and receive corrective
feedback.

3. Focus on Form vs. Focus on Meaning

- Studies comparing “focus on form” (explicit grammar instruction) and “focus on meaning”
(language practice with less attention to grammatical accuracy) often show that a balance of both
approaches is most effective for learners.

- While meaning-focused approaches encourage fluency and communication, focusing on
form helps learners internalize specific grammatical rules and avoid fossilization of errors.

4. Task-Based Learning and Grammar Development

Task-based language teaching (TBLT) is an approach to second language (L2) teaching that
aims to involve learners in communicative language use by having them complete tasks. A task in
this context is a meaning-focused activity in the target language that provides students with chances
to interact with each other, thus increasing opportunities for language production [3]

- Task-based learning (TBL) has been shown to be effective in developing grammatical
skills. In TBL, learners’ complete tasks that require the use of specific grammar structures, which
helps them understand grammar in context rather than as abstract rules.

- The use of meaningful communication tasks allows students to see grammar in action and
makes the learning experience more engaging.

5. Impact of Technology on Grammar Instruction

- The integration of technology, such as grammar apps, online exercises, and automated
feedback tools, has been found to support grammar acquisition.

- Digital platforms allow for personalized learning and instant feedback, which can
accelerate grammatical skill development.

6. Influence of Learner Factors

- Individual learner differences, such as age, motivation, and language proficiency, can
significantly influence how well a learner acquires grammatical skills.

- Younger learners may have an advantage in acquiring grammar implicitly through
exposure, while older learners might benefit more from explicit grammar instruction.

7. The Role of Error Correction

- Studies show that corrective feedback, whether through error correction in writing or oral
corrections during speaking activities, plays an important role in the development of grammatical
accuracy.

- However, the timing, frequency, and type of error correction (e.g., implicit vs. explicit
correction) can affect how well students learn from their mistakes.

8. Cultural and Linguistic Contexts

- The approach to grammar instruction can vary depending on cultural and linguistic
backgrounds. In some educational contexts, grammar is taught as a central component of language
learning, while in others, it may be integrated more indirectly into communicative practices.

9. Long-Term Retention and Transfer

- Research also examines how well students retain grammatical skills over time and whether
they can transfer these skills to different language contexts. Studies suggest that continuous
exposure and practice are essential for long-term retention of grammatical skills.

10. Use of Error Analysis

- Error analysis is a method commonly used in studies to investigate common grammatical
mistakes made by learners. By identifying patterns of errors, teachers can tailor their instruction to
address specific areas of difficulty for learners [4].

If you're looking for specific data or findings from a particular study or study design, feel
free to share more details, and I'd be happy to refine the answer based on that information.

Pedagogical Approaches to Teaching Grammar
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Effective teaching methods are essential in helping students develop their grammatical
skills. Over the years, various approaches have been developed, each with different views on how
grammar should be taught. Some of the most widely used methods include:

1. The Grammar-Translation Method: This traditional method emphasizes the explicit
teaching of grammatical rules followed by exercises that involve translating sentences between
languages. Although this method can lead to a solid understanding of grammar rules, it may not
encourage natural language use in communication.

2. The Direct Method: This approach focuses on immersion in the language, using English
exclusively in the classroom. Grammar is taught inductively, with students learning grammatical
rules through exposure to the language rather than direct instruction. The emphasis is on practical
usage, fluency, and communication

3. Task-Based Language Teaching (TBLT): TBLT emphasizes learning through real-
world tasks and activities. Grammar is taught in context, with students learning structures as they
engage in tasks like problem-solving, role-playing, and discussions. This method integrates
grammar learning with speaking, listening, and writing tasks.

4. The Communicative Approach: This method prioritizes communication and fluency
over explicit grammatical instruction. Although grammar is important, the focus is on getting
students to use the language in authentic situations. Grammar lessons are often incorporated into
communicative activities and real-life contexts.

5. Explicit and Implicit Grammar Instruction:

Some teachers advocate for explicit grammar instruction, where rules are clearly explained
and practiced through drills and exercises [5]. In contrast, implicit instruction involves providing
opportunities for students to internalize grammatical structures through exposure and practice
without a focus on overt rule explanations.

Challenges in Developing Grammar Skills

While teaching grammar is essential, it can present several challenges. Some of the key
difficulties include:

1. Learner Resistance: Many students find grammar instruction dry or difficult, especially
when it is taught in isolation or with too much emphasis on memorization. This can lead to a lack of
motivation and engagement.

2. Interference from Native Language: Learners whose first language has significantly
different grammatical structures may face difficulties in transferring grammar rules from their
native language to English. For example, word order, verb tenses, and article usage in English may
not be directly translatable into other languages.

3. Overemphasis on Accuracy: In some classrooms, there is a strong focus on grammatical
accuracy, which can hinder fluency and creativity in language production. Balancing accuracy with
fluency is a challenge that teachers must navigate.

4. Individual Differences: Students have different learning styles, aptitudes, and prior
knowledge, which means that not all students will acquire grammatical skills at the same rate.
Teachers need to adopt differentiated teaching strategies to accommodate these differences.

Strategies for Effective Grammar Instruction

To overcome these challenges and facilitate the development of grammatical skills, teachers
can adopt several strategies [6]:

1. Integrating Grammar with Communication: It is important to teach grammar in
context. Rather than isolating grammar instruction from speaking, listening, or writing activities,
teachers should integrate grammar lessons into communicative tasks where students can practice
real-life scenarios.

2. Providing Clear Explanations and Examples: While communicative approaches are
effective, clear explanations of grammar rules are also necessary. Teachers should provide ample
examples, visual aids, and contextualized exercises to ensure that students understand how grammar
works.

171



3. Using Technology: Online platforms and language-learning apps provide interactive
grammar exercises that can engage students in self-paced learning. Teachers can incorporate these
tools into their lessons to reinforce grammar instruction.

4. Feedback and Error Correction: Constructive feedback on grammatical errors helps
students identify areas for improvement. However, correction should be balanced so as not to
disrupt communication. Teachers should prioritize correcting errors that impede understanding
while allowing students the freedom to experiment with language [7].

Though what | do takes more time than what most teachers want to take, students do grasp
the concepts and retain the skills I am trying to teach them more so than if | were rapidly going
through grammar and flooding their backpacks with worksheets. By scaffolding, 1 am building
students toward the reason grammar is important while at the same time respecting the spaces they
write in daily.

Conclusion

The development of grammatical skills in English classes is an ongoing process that requires
thoughtful teaching methods, consistent practice, and an understanding of students’ needs. While
challenges exist, adopting a student-centered, communicative approach and integrating grammar
into real-world contexts can help students build strong grammatical foundations. Ultimately, a focus
on grammar, combined with opportunities for meaningful language use, is key to helping students
become proficient in English and confident communicators. The conclusion of the article “A Study
of the Development of Grammatical Skills in English Classes” would typically summarize the key
findings and implications of the study. A general conclusion might address the following points:

1. Importance of Grammatical Skills: The study emphasizes that developing strong
grammatical skills is crucial for students' overall language proficiency. A solid understanding of
grammar contributes to better reading, writing, speaking, and listening abilities in English.

2. Effective Teaching Methods: It highlights that a combination of explicit grammar
instruction, practice, and contextual usage (through real-world examples) is most effective for
developing grammatical skills in English learners.

3. Challenges Faced by Learners: The study may point out common challenges, such as
the complexity of English grammar rules, students’ lack of motivation, or the difficulty of applying
grammar concepts in practical communication.

4. Recommendations for Educators: The article likely suggests that teachers should use
varied and interactive teaching methods, such as incorporating technology, group activities, and
error-correction strategies, to make grammar learning more engaging and effective.

Finally, the conclusion would reaffirm that continuous development of grammatical skills is
essential for learners' success in mastering the English language, and that both students and
educators need to be proactive in addressing the challenges and improving grammar instruction.

This summary synthesizes the likely outcomes of the study based on the title and typical
research findings in this area.
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AFBIJIIIBIH TIJII CABATBIHJAATI'BI TPAMMATUKAUJIBIK JAT ABIJIAPIbI
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Anparna. byn Makama aFpUIIBIH TUTl cabakTapblHIAa TpaMMaTHKAIBIK JaFIbLIapabl
JTaMBITYIbI, OyJ1 JaFabplIapabl Kajlail YHPETEeTIHIH, CTYICHTTEPAiH OJiapAbl Kalail MEHIepeTiHIH
YKOHE rpaMMaTHKaHbl YUpEHY/Il )KeHUIIETY YIIIH KOJIJaHbLIAThIH 9pTYPJIl eJaroruKaiblK SicTepal
3epTTEU/IL

byn wmakama aFpunIBIH TUTI  ca0akTapblHAA TPaMMATHKAIBIK JaFIbUIAPJBIH JTaMybIH
3epTTeH/Il, aTam alTKaHaa, OyJ1 JaFaplIapablH Kadal OKBITHUIATHIHBIH, KajJall MEHT€pUICTIHIH JKOHE
KOMMYHHKATHBTIK ~ KOHTEKCTEpre  Kajail  WHTETpalMsUIaHATBIHBIH — Talaiipl.  3epTTey
rpaMMaTUKAaHBIH TUT OUITIPAITIHIH HETI31H KaJdaylibl AJIEMEHT pPETIHAE MaHbBI3IbUIBIFbIH
KapacThIpaJibl KOHE TpaMMaTHKAIBIK JIaFAbUIapAbl JaMBITYFa apHAJFaH OPTYPJIi IeAarorHKaIbIK
omictepni, oHbIH imiHae ['pammaruka-Aymapma omici, Tikemel omic, Tarcbipma HeTi3iHIEri TiT
okpITy (TBLT) sxonHe KOMMYHUKaTUBTIK TOCLII1 TANKbIIANIbI.

byn Makana rpaMMaTHKaIBIK JaMyIIbIH Ke3eHACpiH OacTayblllITaH KOFaphbl ACHTECUre JCHIH
CUTIATTaN bl J)KOHE OKYIIBUIAPABIH TPAMMATHUKANIBIK OKBITYFa KapCBhUIBIFBI, aHA TULICPIHEH KeIepri
KENTIpy, OONAIK TI€H EepKIHIIKTI TEHECTIpY CHSKTBHl KHUBIHIBIKTApABl aTam Kepceremi. Makaia
COHJaK-aK THIMI TPaMMaTHUKaHbl OKBITY CTPATETUSJIAPBIH YChIHABI, OHBIH III1H/Ie KOHTEKCTYaJI bl
OKBITY, alKbIH TYCIHIpMENep, Kepi OaiJIaHbIC XKOHE TEXHOJIOTHSIIAP/IbI KOJIIaHy KKETTUTIT1H aTan
kepceteai. Cailblll KeNreHe, 0J rpaMMaTHKa MEH IMPaKTUKAIBIK KapbIM-KaTBIHACTBI OIPIKTIPETiH
TEHrepiMIi, CTyAEHTKEe OaFbITTAJIFaH TOCUT aFbUINIBIH TUIIH YHpEHYIIUIepAE >KOFaphl AOpEexeri
rpaMMaTUKAJIBIK JaF IbLTAPIbI )KOHE Kbl TUII OUTY I TaMBITY YIIIIH 6T€ MaHBI3/IbI ICTI CAHANTbI.

CoHbIMeH KaTap OyJ1 Makaja aFbUINIBIH TUIl cabakTapblHAa TPAMMATHKAIBIK JaFablIapIbl
JTAMBITYIbI, OyJI JaFaplIapabl Kajlaid YHPETEeTiHIH, CTYASHTTEPAiH OJiapabl Kajlai MEHIepeTiHIH
YKOHE TpaMMaTHKaHbl YUPEHY/I1 )KEHUIJETY YIIIH KOJAAHBIIATBIH OPTYPJIl EAaroruKajibIK SiCTepai
3epTTEH Il

Tyiiin ce3aep: ['paMMaTukanblK IaFapuiap, TUII MEHrepy, |'pammaruka-aygapMma oici,
Tanceipmara wHeridmenreH Tuiai  okbiTy (TBLT), KoMMyHUKAaTHBTI TOCLL, SKCILTUIUTTI
IrpaMMAaTUKAIBIK OKBITY, HMIUTUIUTTI TpaMMaTHKa OKbITYy, KOHTEKCTIK OKBITY, Ti1 YHpEHY
Ke3eHJIepi, eMiperi KapbIM-KaThIHAC.

NCCJIEJOBAHUE PABBUTUSI TPAMMATHYECKHUX HABBIKOB HA YPOKAX
AHTJIMMCKOI'O SI3bIKA

Tasxuesa A.Y'., *Konapmaepa A.A”,
Hyxkycckuii rocy1apCTBEHHBIN [1€JarOTHYECKUNA HHCTUTYT.
e-mail: a.tazhieva@ndpi.uz
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AHHOTaIII/IH. B »3T0ii crathe paccMaTpuBacTCd Pa3BUTUC T'PAMMATUYCCKUX HABBIKOB Ha
YpoKax AHTJIMHCKOTO SA3bIKA, TO, KaK 9TU HABBIKU IMPCIIOAAOTCA, KaK YUalllUCCsa Ux HpI/IO6pCTaIOT, a
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TaKKEe pPAa3JIMYHbIE MENAarorn4eckue METO/bl, HCMOJIb3yeMble JUIs OOJErdYeHus H3ydeHHs
IPaMMaTHUKH.

B nanHO#i cTatbe paccMaTpUBaeTCs pa3BUTUE IPAMMATUYECKUX HABBIKOB HA 3aHATHAX IO
aHTJIMHCKOMY $3BIKY, B YaCTHOCTH, AHAJU3UPYETCs, KaK 3TU HABBIKU IPENOJAIOTCS, KaK OHHU
nprOOpETaIOTCs M KaK OHM WHTETPUPYIOTCS B KOMMYHHMKATHBHBIE KOHTEKCTHI. B mccienoBanun
paccMaTpuBaeTCs BA)KHOCTh I'PAMMATHKM KaK OCHOBOIIOJIArarOLIEro JIEMEHTA BIIAJCHUS SA3BIKOM U
00CYX/IAI0TCsI pa3IMUHBIC MEAArOTHIECKUE METObI PA3BUTHS TPAMMATHYECKUX HABBIKOB, BKIIIOYAS
METOJI TpaMMaTHKHU-IIEpPEBOJa, NPsMOM MeToj, oOydeHHue s3bIKy Ha ocHoBe 3amad (TBLT) u
KOMMYHHMKATUBHBIHN MOAXO/I.

B or0li cTaThe ONUCBHIBAIOTCSL ATanbl pPa3BUTHS TpaMMaTUKU OT HAyalbHOTO [0
MIPOJBUHYTOTO YPOBHS U OCBELIAIOTCS TaKUe MPOOJIEMBbI, KaK COIPOTUBIICHHUE YIAITUXCS 00yISHHIO
rpaMMaTHKe, BMEIIATeIbCTBO CO CTOPOHBI HOCUTENEH sA3bIKa U MOUCK OajaHca MEXy TOUHOCTBIO U
Oernocteio peur. B cratbe Takke npeanararrcs 3pPeKTUBHbIE CTpaTeruu 00y4eHHs! TpaMMaTuKe,
B TOM YHCJI€ TOJYEPKUBAIOIINE HEOOXOIMMOCTh KOHTEKCTHOIO O0yUYEeHHMsI, TOHSTHBIX OObSICHEHUH,
oOpaTHOM CBA3M M MCHOJb30BaHMS TEXHOJOTUH. B KOHEYHOM wuWTOre cyMTaercs, 4YTO
cOaaHCUpPOBAaHHBIA, OPUEHTUPOBAHHBIA HA CTyJEHTa IOAXOJl, COYETAIOUIMIl TpaMMaTHKy U
MIpaKTUYECKOe OOIeHNEe, UMEET pEelIalollee 3HAUE€HUE JUIsl Pa3BUTHS I'PaMMaTHYECKUX HaBBIKOB
BBICOKOTO YPOBHS U OOIIEH S3bIKOBOI MOATOTOBKH Y U3yYaIOUINX aHTJIMHCKUN S3BIK.

KiloueBble ciioBa: rpaMMaTH4YecKUE HAaBBIKM, YCBOEHHE SI3bIKa, METOJl I'PAMMATHUKH M
nepeBojia, 00y4eHue s3bIKy Ha ocHoBe 3a7a4 (TBLT), KoMMyHUKAaTUBHBIN TOIXO/T, SKCIUTHIIUTHOE
oOyueHue rpamMmaThke, UMIUIMLIUTHOE OOydeHHEe TrpamMMaThKe, KOHTEKCTHOe OOy4YeHME, 3Tarlbl
U3YYEHHUS A3bIKa, OOLEHUE B )KU3HH.
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